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AN INTERVENTION PILOT PROGRAM WAS DEVELOPED TO PROVIDE 
DISADVANTAGED INFANTS WITH STIMULATING EXPERIENCES TO HLEP 
THEM ACHIEVE HIGHER LEVELS OF INTELLECTUAL DEVELOPMENT THAN 
MIGHT NORMALLY BE EXPECTED IN CHILDREN FROM DEPRIVED HOMES- 
FIFTEEN DISADVANTAGED WOMEN TRAINED AS "PARENT EDUCATORS" 

WENT INTO .100 HOMES ONCE A WEEK FOR 40 WEEKS AND TAUGHT 
MOTHERS A SERIES OF PERCEPTUAL, MOTOR, AUDITORY, TACTILE, AND 
KINESTHETIC EXERCISES WHICH THE MOTHER WAS TO INTRODUCE TO 
HER INFANT. IT WAS ALSO HOPED THAT PARTICIPATION IN THE 
PROiECT WOULD INCREASE THE MOTHER* S FEELINGS OF COMPETENCE 
AND SELF-WORTH. THE EXPERIMENTAL INFANTS WERE TESTED AT 6 
MONTHS ON DIFFERENT DEVELOPMENTAL TESTS AS WERE 25 INFANTS IN 
A HATCHED CONTROL GROUP. A SECOND CONTROL GROUP OF 25 INFANTS 
WAS TESTED AS THEY REACHED 1 YEAR OF AGE. RESULTS OF THE 
GROUPS WERE COMPARED TO MEASURE THE EFFECTIVENESS OF THE 
INTERVENTION PROGRAM. IN MOST INSTANCES, THE EXPERIMENTAL 
GROUP SHOWED GREATER DEVELOPMENT SUGGESTING THE VALUE OF 
EARLY STIMULATION FOR THE CULTURALLY DISADVANTAGED. PARENT 
EDUCATORS EXHIBITED SELF -GROWTH AND RESPONSIBLY FILLED THEIR 
ASSIGNMENTS. MEASUREMENT OF THE MOTHERS* FEELINGS PROVED TO 
BE A DIFFICULT TASK, WITH MEASURES STILL BEING DEVELOPED. 
CONTINUED RESEARCH IS BEING DONE ON AN EXPANDED PARENT 
EDUCATION project NOW IN OPERATION. (MS) 
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Xt has boen dasonstrated that tiaprivad anvilromiantal altuatlons, 
aithar in Inatltutiona or diaadraiitagad hoaea, laad to daoraaaa in 
■antal fimotioning* furthar^ it lias baati hypothasisad that aarly 
aiqiarianca Is tha nost critlcaX tlaa for tha daralopnant of Intallaetual 
struetura« Jisst as psychiatry has indicated tha rola of aarly family 
Mparianca in personality davalopmant, recant psychological theory 
and research indicate tha critical rola of aarly family axparianca in 
intellectual development. Research in tha Soviet Vhion and in the 
jsraaM Kahhutsim have demonstrated institutional models for tha 
provision of early care which have Implications for intellectual 
development. Research by Wayne Dennis in i.ahanase orphanages has 
indicated that perceptual motor stiatulation cm a ona-hour-a-weak 
basis in infancy leads to the recovery of potential in such cdiildran. 

There is, however, a paucity of data to indicate just how much 
and vhat tjfpss of hslp ars affective in aiding growth and development . 
Dlo€»*8 organisation of data auggests the worthwhileness of ths sffort; 
Piaget end Hunt provide the theoretical rationale; the empirical support 
io still lacking. Hevertheless, it sssms fsasihle that asleeted 
eaqperienoss can he used with infants and toddlffr^ to inflissnce and 
modify ^sir developmsnt. 

In the ilmerican society the Soviet and Israeli models are not 
necessarily acceptable. With the American ai^phcisis on family liff» 
what ia needed ie an approach to deprived infants which malntsins the 
family structure and yet provictos es^sriences leading to the develop- 
ment of intellectual structure and adequate perscmalitp* 
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8M th8 hom« 88 the learning center. Hie problen l8 that the 
sother, in culturally diaadeantaged hoaea, ia ill-equipped to 
aupply the type of atinulation that aeena to he needed. Further, 
the hose itaelf lacka the didactic aieteriala that «ay aerve aa auto- 
inatructional and practice devicea for children. Such a aiaple 
object aa a crcdle gyn, for example, ia ueually lacking. 

In the deprived homea of north central Florida, twhere thia project 
eas carried on, there ia uaually more than one child below achool age. 
Thua, educating the mother to proi^ide atimulatiag experiencea for 
the infant ahould have aide effecta upon the lerming and development 
of other diildren in the home. 

The purpoae of this pmject waa to inveatigate a way in which early 
intervention into the livea of babiea might break the deprivation cycle. 
The project attempted to aimultaneoualy raiae the dhancea that the Infant 
would reach a higher level of intellectual functioning and that 
the adult who mothered him would gain in competence and feelinga of 
aelf-worth. 

TO adiieve thia purpoae, the tedlinique of uaing diaadvantaged 
wcmeu to teadi mothera how to atimulate their infanta waa developed. 

The taak waa to place a peraon in a heme to work with and educate 
the mother. It ia obvloua that current ataff levela of well-trained 
dhild payehoioglata and prc-achool teadhera cannot poaaibly copa with 
audh an endaavor. Wa craatad a new role, **parent educator. ** lha 
baaic problam waa to raeruit, aalact and placa paople in thia naw 
rola. Sinca it waa importint that they be acceptable to theae mothara 
and abla to conmunicata, r«cruit»ant waa from lower claaa high school 
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graduatea in iha googiraphical ragion. It «aa ballavtd that these 
people, with intensive training, could serve to educate aothers to 
carry out the kind of early stinulation now deeaed useful. In turn, 
it was hoped that this would create new enployment possihilities for 
these pLj-ent educators if it w§re demonstrated that such a program 
led to inproved developaent. The problen aay be susttarised in 
several questions: 

1, Can parent educators be recruited, selected, trained, and 
pTiiced in the hones? 

2o Will they be accepted by nothers and be able to sustain a 
long tern relationship? 

3. Will this influence the cognitive development of the child? 

4, Can the results be disseminated so that a new role is 
created and a new progrem advanced? 

This report contaiiss our efforte and findini^ to date in 
relation to the above questione. 



Planning and Orgsniastion 

T(ie program was located at the Wniveraity of florid«i and initially 
involved three counties: Alachua, lievy, and Dixie Counties, Florida. 

The first planning seaaion involved woricing with the Obetetrioi' and 
CfAdeology Dspartment of the College of Wedioine and the Cbetetrical 
nursing bepsrtment of the Sdhocl of Xursing, Doth responsible for 
activities on the obstetrics ward of the Ahands Teaching Hospital, 
nroesdures were develozMd for initial screening of habiee at delivei^ 
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by iciie ofMitetrician and the obstetric nurae in charge, and for 



notification of our project personnel of babies felt to be qualified 



to be in the sasple (see description of saeple, page 17). 



Procedures were developed with the adnlnistrator of the Teaching 



BospitLl and the hospitel librarian for identifying the financial 



sta^ius of the family to be sure that they fit the criterion of 
''culturally disadvantaged." Since the hospital e»s>loyed an "ability 
to pay" code, those mothers who fell into certain CKkIing categories 



were deemed to ilt the criterion. Thus, the Teadsing Hospital personnel 



served to screen babies on the basis of finances and health. In parti- 



cular, br. Hlirrjf Prystowsky, Chairman of the Obstetrics and Qyneoology 
Department was instrumental in securing the cooperation of Teaching 



Hf^spital personnel* 

A meeting was held with the Public Health officers and nurses 



representing the three counties to inform them of our plans, to be 



sure that services would not be duplicated, and to elicit their 



sun^rt and aooaptance of the program. The Public Health people 



made aeveral auggeationa about waya we might approach the families. 



and further agreed to indicate for ua people that thay felt might 



be able to be employed ae our parent educators* In turn, the 
educational boundariea of the project were clarified and a plan 



deviaed so tbst Public Health personnel would be notified when our 



people dieoovered illness in the family requiring their aervioes* 

A third meeting wee held with the Department of Clinical 
Psydiology of the College of Health Related Services to explain 
the service end resesrch design and to elicit their comments as well 
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as to oacourtgo tho» to partieiptto in tho work* An an outgrowth of 
this mooting, tho half-time graduate aaaiatant (Ur« Larry Bilker) who 
^6 roaponaiblo for aomo of the atatiatical and Boaauremont aetivitioa 
waa recruited* Re waa completing hia doctoral program in child 
clinical paychology and joined the project. Or. ttary UcCaulley, 
the paydiologiat aaaigned to the Ohatetrica Department, agreed 
to aeaiat in training the parent educatora in interview techniquea 
and in handling acme of the relationahipa on the Obatetrica ward. 

Ihe baaic queation of the development of activitea to be uaed 
by the parent educatora with the mothera was alao dealt with during 
the planning phaae vdiicih began mt June IS, 196S. Prior to autaaiaaioh 
of the prq;»oaal, the literature had been reaeardhed to locate poaaible 
ideaa and frameworka for the organisation of activitiea, but a more 
careful search of the literature waa begun on June IS by Miaa Virginia 
Harrell, a clinical Child paychologlat, under the direction of the 
principal inveatigator. Ry the end of Auguat, the initial aeriea of 
activitiea had been fairly well organised and sequenced (see Appendix 
A). Recruitment of parent educatora began toward the end of Auguat, 
19S6, and Hias Carol ^dahaw, Aaaiatant Professor of Pediatric MUraing, 
took major reaponaibility for this activity. The nucleus of the staff 
had been formed (Kiss Harrell, Mr. Bilker, Hiss Bradshaw, Mr. Lally 
and Dr. Cordon). The staff tried to develop a set of criteria for 
aelecticn of parent educators and weighed such queationa as age, 
marital status, experience with babies, intellectual capacity, per- 
sonality, reading and writing skill, and so forth, it waa not 
clear what the major criteria should have been and the ones 
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bstsio»lly yted wnv^i •xperi«nc« with babies » ability to coanunicate 
verbally ia aa iaterview, ability to coiq>rehead a short writtea 
deseriptioa of the project, aad aa expressed iaterest ia the 
basic siM of the work. The major recruitiag techaique was word 
of mouth. Bead Start persoaael, the one Negro school psychologist, 

(Kiss Susie Bay Nhite), Negro miaisters, Salvatioa Army people. 

Public Health aurses were all iafomad about our aeeds* ^e Florida 
State Baploymeat Service aot oaly provided iaterview ap^.ce aad its 
record keepiag facilities but also eagaged ia recruitmoat. Approxi* 
aately 75 women were iaterviewed. The staff selected the original IS 
pe< 9 le, 12 Negro aad 3 white, to be trained and used as parent educators. 
Table 1 presets soese background iafonuition on the parent educators. 

We also secured sosm additional information tvom their references 
so that we could better understand and work with them rather than aa 
material to be used in the selection process itself. Since these data 
are confidential, they are not Included in this report. They do indi- 
cate, however, that basically the parent educators had such previous 
job experience as hairdressers, domestic workers. Read Start workers, 

OBO wor1r*study program employment, and that their husbands were basically 
sngagMl in unskilled and semi-skilled occupations. Although the fact 
of high school graduation set the Negro parent educator to some degree 
apart from her expected clientele, the general work background and 
living conditions resembled those oT. the mothers with whosi we expected 
her to work. The white psrent educators wers Isss well educsted, older 
and with genaralXy more work experlenoe. Recruitment of white personnel 
was a good daal more difficult with far twsmr applicants and thus., 
fsr lass choice. 







7 



M 

Clll^Ci 0 MKO< 000 % 30 >CAt^C 0 ^»H 







:4:<:<aca(!«9ss«a(acai9:9sss»s 



s 

s 



|>8 







KKKKmoaKnKKKKcauK 







8 ^ 8 5 § ^■ 

Qi & flit Cb Q> 

8 tt 00 

ti Cf ct «f 

_ I » H» ‘ 

ct 



9 n a c» 00 

» » » i* sr 

%Xt fPu gju 



9* W^ vs 



00 CO CO 
efr -ft ft 

e » p 
•< »t »i 

tr a* tt 



O O 



if 

§ i 

p tt 

9 9 

H H 
O O 
H »< 



m 

n 

H* 

«» 

P 

M 

oi 

cf 

P 

«♦ 

e 

p 



H 

I 



■EABLB Z. 78B PARSIT EOOCATOaS 









8 

Training Progyan for tha Parant Bduoators 
intanalva Pbaaa 

The initial training pbaaa eonaiatatt of a flTt-iaak iatanalta 
training program oonductad ty an intordiaclpllnary taam from 

adueaticn^ ^ild paydiologyt aoeial tN>rk^ and nnraing (Saatiilila 2)« 

Tht focua waa tha axploration of aaya of aorhing with mothara ao 
that a mothar would undaratand: (1) how to work with har infant 
and toddlar, (2) f/hy It waa li^rtant for audh actiwitiaa to ho 
prowidad and C3> ahy it waa iaperativa that tha ao^ar prowida 
thaaa aetlvitiaa haraelf rathar than depending on tha Parent 

Bduoator to taaoh har Ohild for her* 

wa haliawad it waa nocaaaary to inanre that tha trainee realiaad 
that har opinions » ideas, and attitudes ware important to tha auooeaa 
of tha program* Badh part of training, whether laotura, large group 
diseusaion^ issall group discussion, role playing, field trips to 
homes and hospital wards, Inteeviaw training, observation practice, 
or work with dolls and/or babies and mothers was based on this fumda* 
^fcontal belic/f* W© believev? attitude of open twoH»y conmuni* 
cation waa eaaential botL for the prospective Parent Sducator and 
the training staff* 

tya baliavad that tha tralraas should he treated as profesaionala 
and held reaponaible for dlffstont araaa covered during the training 
period* Therefore,, they wes.. neither coddled nor looked ?fl?on ccntlBr* 
uoualy* '^ey reaponded to this traatment and enj(^ad the responsi*“ 
bilit> given to then* Thia attitude haa continued through to field ^rk 
with the result that home viaita are thought of as a professional 
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rapponslbillty rather than as just a Job* 

Each day ot training period (beginning September 5^ 1966) was 
filled with problem-solving activity* *£he topics discussed were 
problems of basic concern to both staff and trainees^ msually derived 
from questions by the trainees during a role playing session or some 
other practice exercise* 

The most effective training procedures were operations as close to 
reality as possible* Lectures were brief and usually served as explana- 
tory beginnings of activity exercises* Motion pictures were used for 
training in objectivity of observation* fhe ability to show a scene 
over again and again bad obvious advantages for this type of training* 

We found role playing situations most useful to teach the series mat- 
eriels, interview techniques, and observation practices* The use of 
strajige (to the trainers) mothers and babies to act as subjects was of 
great help because it approached the real life situation more closely* 
was during these role playing sessions that we discovered many of 
the hazards which would have to be overcome* Some of them were; 

(1) living and working conditions that seemed to prohibit productive 
training of infants, (2) special safety considerations in these homes, 
much as splintered floors, broken glass in the yard, undesirable animals 
present, (I') superstition and vco-doo beliefs that were in direct conflict 

I 

to our purposes, for example, the beliefs that a precocious child 
dies early, and that it is dangerous for a child to look in a mirror 
before his first birthday* 

As training progressed, the trainees became more critical of their 
oim and other trainees* skills* They were by far their hardest judges* 
For the most part, criticism was constructive and helped raise the level 



of troinoo oonpotonoo* Avoronotf of porsonollty on^ liobito 

«hi<^ iiiglit bloOk offootlTO funotlooing loro brooi^t to li|^t In group 
«tynaalog tjp% losoiont. ^om atsi^ioot tntbli^ tr«X«a«s «MU tv 

•00 th« roloa tlioj pXnptd in diacuotlon groupto ibo ineroogtd aoRTontaa 
of on indlvidiMil*f jlspnet on tho totel group bolpod to m1;o training 
aoaeiono run SBcotbor and tnablod aora paopla to roiot thoir idaaa* 

3ho tnlk of tha tlaa apant in training aaa oaad to aaka all aiabara 
oi tba taan oonfortabla with and taiowiodgaabla of all tba axaroiaaa to 
ba praaantad to tba notbar« Our aia aaa a eoaplata undaratanding and 
funotiooal knovladga of tha aariaa natarlala to that any quaation aabad 
by tba aotbar could ba anauarad aaaily. Ihia aould also anabla tba 
Parant Bdueator to apand bar tine in bona ralating to tba 
and obsar^sg tha aituatlon aitbout worrying about bar own graap of 
tha notarial* Iba following order of aotivitias ware purauads 

l« Baeb aariaa of axarolaaa axplaiaad and reaaona ware given 
for uaa» 

S* maouaai<m aaaaiona held Uaiil all initial problana ware 
ircnou out. 

3. Cononatratioa of tha axaroiaat with a doll. 

Practice with dolla by trainaaa in anall groupa. fhia 
usually brou^t noro problana to light along with ideas for 
nora affioiant f»ya for presentation. 

S« Oiaeuaaion of tba practiea aaaaiona. 

3. !S>rk with babies. 

7. yinal diacuaaion aession to olarify tha new nathoda and 

saana of praaantation of tba enaroiaaa which had evolved fron 
the original thoughts » through praotlca, to their new fom. 

By tha and of tha intanaiva period, aadi Parant Sdueator knew every 
axaroiaa to ba used, tha raaaons for its salaotion as part of tha aariaa 



«bat it would do for tho babsr^ and nost iuporta&t of alio to toadi 
Mothara to taach t&olr dilldrtu tbo difforoot «xareiaaa wltliout umir 
i^ing xno id«a tnat too wothar a«a Ming "tauj^i at** or t2iat 
didn't know how to taka eara of har liakf*. 

During tba laat waak of training tha trainaaa wara aant to tha 
Shanda Taaching HoapitaX to oonduot initial intarviawa witli naw nothara. 
Xnnadiataly aftar tha intarviaw, tho train3a raportad to a anall gtoup 
of fallow trainaaa in ona of tha confaranca roona in tha hoapital» 
lhaaa groups wara usad to ralas tha trainaaa hefora and aftar thair 
initial oontaota with tho nothara. 

Fiald work started gradually* Each training staff naabar was 
aaaignad thrao trainaaa, now called Parent Educators, to suparriaa. for 

the first week of field work the Parent Educator was ^n the field in tha 

\ 

noming and consulted with her assigned supervisor in tha afternoon. 

These oonsul Nations dealt with auastions hr tha Parent Educator about 
problana. Suparvisora did not give solutions to the problaas, but explored 
with tha Parent S<htcator different ways of attack* Role reversal situa- 
tions ware usad in which the Parent Educator tried to put herself in 
tha shoes of the mother she had just visited. Intensive training tam- 
inatad with a Parent Educator and auperviaor viait to easignad hone. 
Ihia viait was usad aa a final aid in ohaervation tachniquas (the aupar- 
viaor and Parent Educator filling out forma together) and aa a meant by 
whidi the auperviaor could get better acquainted with hie Parent Edu- 
cator's mothers. 

In-Service Phase 

Each Prlday was set aside for in-service training*. Individual con- 
ferences were held, specific problsm discussed and brouf^t to solution. 



study in purtinunt rulijuot aruas (diUd dmlopMAt* intarpartisiiiiX rala* 
ti<ma» diaadvantagad faalliai and nalatad oowmity funotiona) 

purauad In lairga groupa, aMll groupa and tgr Individuala. Viaita aajra 

/ 

aada to ralatad projaota, day eara oantara, nuraarlaa, psa«aolioola 
and tlia Ilka, tbana wera guaat Xaeturas tvm ataft BMnban of ainaiar 
atudiaa at diffarant unlvaraitiaa. Oonaultanta aara uaad to baXp 
with pa^ieular problaaa, ranging froai a acia aeiantifio wmm of 
otsaarving spaadi pattama t<# way a aotliar can find financial aid 
for bar oripplad ^ild. Soiia of tba oonaultanta vara: 

1. Dr« B,A, Ringwall froa tha Stata Pbiwaraity of Naw fork at 
Biffalo, ilio aided m ky halping naka our axtroiaaa and 
approfi<& aora aanaitiwa to languaga laaxning in jroung 
^ildran* 

3e lira, Paarl Prane» Aaaooiata Diraotor of Cixaf^ Jackaont 
Miaaiaaippi, who aaaiatad ua in gatting ovir paranta in* 
volvad in our progran« 

3, Or, Donald J, Stadnan of Ouka oniraraity, Durhaa, X« 
who halpad us in raaaarch daalgn and in aariaa i^tariai, 

4, Or, Judith Phillipa of Paabody Collage^ Kaahwilla, Tann«» 
who aidad ua in our hona viaitation progran and control of 
contaaination problana, 

5, lira, Kitty Moroaotf , a local VXStA worker, irtio lant ua 
her inaighta into the problaaa of powarty, 

6, lira, mann Boftean of tha Ball Xuraary Sdiool, idio con* 
triljutad her a^iiertiae to aid ua in our understanding of 
cbridren, (A local Huraa:^ School) 

7, Mra, laveda Brown of tha plorida Otpartaent of Public 
welfare, who gave ua a better understanding of tha righta 
of individuala to public welfare. 

8* Or, Badelyn xafoglia of Coaauinity Action in Alachua County, 
who made ua aware of whnt waa already being dcaa for the 
people of c^ir octhitunity, 

9, Mra, Fioreina llarahall of the Goimty Health Oepartnent, 
who left ua with nuch needed infomation about Public 
Health rulea and afarvicaa* 
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10. BUm, Oltdyt tiiA Qgippl^ Childviii's OMitiion^ 

ii£»otc dMcrlptlon of tkm oortidM of tbo OoMnitsfoi^ 
to the essiatanse of two our efeildrsa, 

of tho Friday aaaalcna aro apaot in aayianatioii aad die** 
ettsaloii of nav raaaardh aatariala to ho naed* eiaot tha Faraiit 
Sduoatora baaa baaa in tha fiaid^ no faiar than aifpit audi tooia 
haya ha«a oraatad and adninistarad (aaa AppandixA K 

^ttoata hy tha Parent Sduoatora for work in araaa that aara of 
intaraat lara aiao oonaidared and earriad out* 8o«a of thaaa ware: 

i. Building a tocatMlary of aorda aaaantial to tha .project io 
that it ia aaaiar to apeak to groupa ahan called upon to do ao« 

2» Bacording diacuaaicn topica and uaa thaaa tapaa to help 
clarify idaaa* 

3« Vaing intaraating articlaa fron nagaainaa and/or papara 
conoaming early childhood and diaeuas than with tha group* 

4* Ccttpiling e ahort atatenant in everyday language of tha 
alna and goals cf the project* 

5* Lecturing to intareated groups hy different Parent 

Bducators on subjects related to tha project, (Mora of a 
Chance for public speaking*) 





6*. Testing the racial avarenaaa of children at six nontha 
of age and publiahing the findings* 

Motion pictures ware found to be affective when aeleoted 
with a spetsific purpose in nind and diacussed during or after their 
ahowing*, Iho following list nay be an aid to future project# ainilar 
in ^irpoae ours: 

!«. Portrgiit of a Olaadvantaged canild* Modem Talking Picture 
Servioe, lno.» Atlanta^ Georgia* Piln # 9016* 



Vcdcm Talking Picture 



Xne*g Atlanta^ Georgia* Film # 9021* 



3* Children Without * Modem Talking Picture Gervioe,. Xnc*| 
Aiblanta, Georgia* Film # 9016, 









■»»' 




f* A Pff *Ktad^ PgQCTMu Uod&m Ulkiog Piotwra 

loe«, Atlanta, osovfift* fUa # 9011* 

M!r Owi ytrd to t^iay ln « Modam Talkind Pictura darvica, Xao*, 
Atlanta, daofs'ia* nia # 9014. 

8t» ikMiani talking Pietuna Sartioa, ina», Atlanta, 
Qaorgia, PHa #9013. 

yMwr OoUaga minary sahool^ ifeiiavn talking Piotura Sawioa 
Xne., Atlanta, Ctoorgia* 

Mantal Baalth m« Board and Stata af ?2ic3iigan 
Dipt, of Mantal Haaltk*. Black and iblta. Sound. 33 
ninutaa running iiaa* 16 m, 1931. 

^ 0iildran*a anotiona , MciS^r-Hlll Book Coapaop. Black and diita 
Sound. 32 ninutaa running tina« 16 an. 1986. 

W. Qilldron'a play . MeOraYv^Hlll Book Conpany. Black and ibita. 
Sound. 27 ninutaa running tina. 16 an. 1996. 

Coanoo falUciaa akout gtoup diffaraneaa . MoOraa^ill BoOk 
Oonpany. Black and lAita. Sound. 15 ninutaa running 
tina. 16 an. 1957. 

aoralopnant of indmdual dllffaranoaa. MeQra«a«iU Book 
Oonpanp. Black and fSiita. Sound. 13 ninutaa running 
tina. 16 nn. 1957. 



Pron aooiabla ain to noitiy nina . McOraa-Bill Book OOnpanp. 
Blaick and ahita. Sound. 21 ninutaa running tina. 

16 an. 1954. 

frustrating foura and faaeinating fiaaa . MoOeawBill Book 
Oonpanj. Black inti tdiito. Sound. 22 ninutaa running 
tina. 16 1953. 

learning diacrinination and ak i lla . Mo6raa»8iU Book Cbnpanj. 
Bla^ and irtilta.. Sound. M ninutaa running tina. 16 nn«- 
1956, 

16.. Earning to undaratand ckildran. MoSrav^Hill Book Conpanp, 

% Black and inita. Sound.. 2 raalo. 44 ninutaa total 
17. naming tina. 16 m. 1947. 

^6. 07ar»dapandanoy . UoOrav-Eill Book Oonposqr. BlaOk and ibita. 
Sound. 33 ninutaa running tina.. 16 nn.. 1948. Olantal 
naoiianiana Sanaa, Part 3>« 
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PaMKiti 99% SMople too* HoGitoHim Book etm^my^ BUctk 
iliito* Sotmd* Mlnutoo nmnltig tl»o* 16 m* 1966* 

Pioturo in your alod * Itedroir-Hill Boc^ CkMKpony* Color* 
Sound* 16 aiiiitttti runnlns tino* 16 mi* 

HisouHi salantod saMkoUse, this fil» trtots tho 
Mtokgroutid and growth of rmelnl projudioo* 

Pydfnoo to n lifo * Shitod World. Black and whit#* Bound* 
39 wlnutoa ruimtng ti»a* 16 mi. 1990* 

Inflttonoo pitfanta havo on a child'a dowoloping par- 
aonallty ia ahown* 

aa* Tarrittlo twoa and truatlng throaa . KcGraw*Hill Book 
CMQ^aiiy* Black and whito. Sound* 20 winutaa 
running tina* 16 mi. 1990. 

fila praaanta a oloaa axaalnatioii of tha growing 
yoara betwaen two and four* 




1BI PitaaiT wocmm 

8sa|>l« 

Alia# 3 pMiHMitt tb» blPth iNtttttm* It will W notwd that « 
valistiQtiaX nmhvr of 4i«tw babiaa did not ararivw at tbwir iintt blrtb- 
dsy bgr tliw tavninatioii of th*i gnuit f»o» tlio Povodation. Oowovor^ 
ialwoquoiit finanoing tlui fiapartMnt of Eaaltfe^ Iduoatioii and 
waifaro allowa ua to oontlcuo (aoo Appaodix A)» Wa liad oxiflaallp baaii 
plaasisg to woirfc in Aladiua^ Lovp and Plxio oountiaa but tba birth 
pattom of tha IWaohing Eoapltal did not oonfom to anjr aii^ naat 
goographioal boundary, Tabla d indioatoa tha aotual diatributlon of 
tha total population and Figura 1^ a nap of florida, indioataa tha 
gaograidaioal ranga, Iha figuraa cm ^bla S s^pr§i«nt tha faailiaa 
atill on tha projaot aa of Ootobar 83, 1937« 

Mothara and thair infanta wara idantiflad tha birth of tha 
lattar by tha Obatatrioa ataff at tha Teaching Bofi^ital of tha J, Hilli/i 
liillar Health Gentar of tha univaraity of Florida, The criteria for 
ieiection, in addition to ^a aoonoiKie coda on the hoapital adniaaion 
fom, were: aingle birth^^ no breach or Caeaarian delivery, no ooapli* 

eationa to nothar or infant, no evidence of nantal retardation, and no 

» 

evidence of mother 'a nantal illneaa, 

Aaaignment to eiqiMrinantal or control groupa waa baaed on 
randcinixation of geographic area to avoid oontanination, TOwna and 
their aurrounding areaa were randomly aaaigaed aa aag^rinantal or 
control towns than they weara randomly aaaignad aa Negro or 
Gaucaaian towns, A given town bacane aaqEierinantal for one race 
and control for the other, Oalneaville, which haa a relatively 
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tAsaus 3 

Birth P«tt«m, Fre 4 Vdnoy» and Cuaulativa Praquanoy 
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Croups 


June 


1968 

July 


Aug* 


Sapt Cct 


Kov 


1967 
Dae Jan 


tbtal 


aatp« f raq » 


8 


16 


20 


20 


20 


22 


24 20 




CIBB, 


8 


24 


44 


64 


84 


106 


130 190 


190 


control #1 fraq. 


2 


6 


4 


2 


2 


4 


6 




cum* 


2 


8 


13 


14 


16 


20 


26 


26 


control #2 fraq* 


4 


6 


6 


2 


4 


4 


4 




cum* 


4 


10 


16 


18 


22 


26 


30 


30 
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TABLE 4 

number of Fumllet County 



County 


oxp. 


Control #1 


Ccntrol 


Alachua 


131 


14 


8 


Baker 






1 


Bradford 


1 


6 


6 


Clay 






1 


Coiumbia 




2 


5 


Dixie 






3 


Qllehriat 


S 






Levy 


13 


1 




llarion 




3 


2 


Putnam 






1 


Taylor 






1 


Onion 






2 




/ 

150 


26 


30 



150 



1^^ 



m 



E' 

rf 
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Figure 1 
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UNIVERSm OF FIORIDA, College of Education 
Institute for Development of Human Resources 
Parent Education»-Infant Stimulation Project 
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tABUS 5 




Presont Population (after attrition) 




October 23, 1967 


Sxp«rimtiit*l: 


90 


Control # 1: 


21 


Control # 3: 


30 
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larg« population, oootaina control and axporinantal aubjocta of the 
aaaa raca but in diffarant araaa (they ara aaparatad Ijy at laaat 
four blooka). thua, tha risk of contaaination was ainiaized* 

Prasantation to Kothara 

Iba parent educators held interviews at tha hospital with the 
aothora of babies who ware bom between October 15, 1966, and 
January 31, 1967* For those babies bom before October IS, the six* 
weak visit was tha first contact* These interviews were designed to 
explain tha program and gain tha mothers* assent to visit the home* For 
those who were interviewed at tha hospital, a second visit was 
made to the hone at the six*week time* These mothers who were 
willing signed permission forms representing informed consent in 
keeping with Hational Institute of Health procedures* Instructional 
visits were begun on or about the time the infant was three months old. 

Half the control population (C^) were also contacted and invited 
to participate in a program for helping the University learn how babies 
grow* They were informed that they would be visited about once a 
month and that some testing of the beby*s development would lie made 
periodically. The remainder of the <iontrol populatiim (C 2 > was not 
solicited for active participation until the baby reached his 12th 
month birthday, at which time a parent educator visited the family 
and invited the mother to bring the baby in for testing. 

Intervention Prooedures: series Material 

The stimulation materials, developed into a booklet, became the 
basic training manual for the mothers. The series material was 
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dtsigntd to pvovldo a baalo guida for parant adueatora to follow in 
working with siotSiara in tka bona. 

tha baaie project orientation raprasanta an axtanaion of Piagetian 
tbaorj« Our belief ia that th<s proviaion of axparianeaa which require 
adaptation through aeconodation will load to modifloation of develop* 
nant and greater cognitive organisation than what night be expected 
fron purely *'natuml" or "spoiitaneoua*' growing*up in a culturally* 
deprived environment. Ihe development of Intellectual structure and 

are functions of organisn-environment transaction. Uanipu* 
lation of the environment offers a way to modify development. Therefore ^ 
we selected or devised exercises which we assumed vent beyond the 
evaluation of status and involved the introduction of instruction and 
experience. 

We used extensively YJsgiris and Hunt (1966) in the compilation of 
the four series of exercises for stimulation of infants during the 
first year of life, we included only those tasks w© deemed simplest to 
carry out and evaluate. W« eliminated those requiring a sophisticated 
observer to assess accurately infant responses to the stimuli, because 
aPither our parent educators nor the mothers would be able to determine 
**8uecess.*' In addition, we selected only such tasks in idiich either no 
material objects were necessary or tsiero such objects could be found la 
cultumlly disadvantaged homes, easily made or procured. The normative 
work of Qesell, Cattell, and liayley were also used to clarify the order 
of presentation of stimuli ard to provide some of the stimulation tasks. 

A survey of available Soviet literature also provided some instruc* 
tional tasks. 









84 

«® f«o«d an anwont Inoonelataiu^ batiiaan mm tliaoratioal ^itlon 
that Inatnictlon mracadea davolopnent CVygots!^^ 1968), that tunotlon 
aodltiaa atmetura, end tha valianoa on aga-gradad daaalopnantal nos^ 
aa guldaa for taak placcaamt. Although tha da^lopnantal noma oftan 
auggaat an aaaantlallp ssaturational oriantatlon, our riaw waa that 
thay rapraaantad, in oonjunction with l^a Uagirla and Bunt aoala, tha 
haat data availabla for eraaticm and plaoaaant of taaka and axparlaaooa. 

lhan a auffioiant nunhar of aetivitiaa ivara glaanad frooi tha 
varioua aouroaa, they aara grouped into four aariaa ao that aaoh infant 
night ha oooupiad appropriataly for about tao nontha aith aaoh aariaa« 
Tha natoriala aara ao organiaad that each itam or axareiaa aaa intro* 
duood to the infant before tha behavior abould occnir according to tha 
noma of Baylgy, Qaaell, and Cattail* Por inatanee, aeoording to Cattel, 
the average baby can graap a atring at 7 nontha, to a atring aaa 

introduced and the baby ia encouraged to graap it before tha 7 nontha 
aeriaa* 

Itoma of motor developnent (Geaell and Amatruda, 1941) led to 
tha following aariaa arranganent whloh la being naintainadf in 
aariaa 1, the infant ia aaaentially prime or aupine noat of tha tine* 

!n aariaa n, the beginning of propped witting oooum which allowa 
for attention to aa ineroaaed nunber of atimuli* Jn seriea III, the 
baby sits alone, paiHoapa leaning forward for support on hia hands* 

In aariaa IV, the baby begins to creep about* 

The vocal imitation prograaeion waa fron Vsgiria and Hunt *{1966) 
with Gaaall (1943) taken into oonaideration* The verbal atinulation 
anaroiaaa involve a dhaage in apaaking habita of tha mother* «e 



*«u, and ow tbis put ymr hM «qipi»t«i our laprmtees, 

that vortal stlmiUttan uouU bo sa iaportaat phuo of iapwring 
tho uotlMr^id tsaw»eMon. no DmIo tiMoiotleal poatttoa 
ablcb (utdad Mlceilon of setlrltM le a apatliwts of Bomstoia 
md tho t^meal wofk of bmo ot. aX a96S) la 
tkv atatod that tho laagoa«o of the hoM otnioturoa tiio *iu... |ht 
ami in tusfa, tha baliaTior of tiio ehiid, md tlio teaie 
>i« 80 t typs tasis ^ pUssssA to x#ad to ImimlUig, oatoforiiisig^ 
olMaifyinf behaTioi^ mn tiio youngotor giov, va aasuMod tbat atlMilatlon 
oioroioM ooold pUy a foio in nodifying aatomal languago b^vior in 
Olio nothor-infant tranaaotional ait!iation, wo inoludod inatniotiona 
to call tho tafey fey and to doaorifeo objoots^ boeanao it is in tbo 
•m of doaerlptivo adjootivoa and abatraot t&nm that aoGnbnlarioa 
nr® Ukoly to bo inforior, lb oqmo dagroop tbo worbal oiaeonta in 
tboao aorioa oore tho soot enioial in our thinking. Auditory, taotilo, 
Visual, and kinoathotie inputs woro providod in such a way that tho 
infant reeoivod Infosnation throui^ worm than ono channel at a tiso. 

WO felt that tho use of verbal euoa acoonpanying other tasks would 
play a vital rol« in language dovolopMont. iho data <soi iteble 6 ) 
indicate that tho verbal ®roa is tho Most deficient. On tho basis 
of our first six Months of field mxk, we Modified tho series instruc- 
tions to include More spocific verbal cues for both Mother and child. 
Aeccapmiyifflg this report is the revised booklet, in the results sec- 
tion, we will discuss Changes between the original and revised 
series Mstei*ials. 
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Xat«xir«ntioii Pxoosdures; Ibsrs 

hoMS of our aotliorai tnd infantf voro ofton lookiiig iu any 
■atoriale irti^oh dalli^t aad atimuXata fha child durisg all t^oaa 
loaf houra ahcn ha aaa laft to hla om amMaeaiit. Bran auoh aiaple 
objaets aa rattlaa lara oftaa aiaaluf ia thasa hoaws* Wa raoofniaad 
aarly that no aat of axarolaaa in and of tbenaal\faa9 no nattar how 
call axacutad by parent adueator and nothar^ nDUld ba auffielant to 
oTareona tha lack of other aoureaa of atinulatlon in tha bona* It 
ahould not ba infarrad that thaaa henaa aara ocaqi>lataly barren. Yary 
of tan, particularly in tha city area, talairiaion or radio aaa availabla 
and oftan on during tha day. lioiavar, thaaa parti<^lsr naaa nadia 
ara not aocaaaarily aoureaa of atinulatlon to tha infant. Ha cannot 
hold then cloaa in riaw nor can ha nanipnlata than or understand tha 
varbal content juat axlatlng in tha air. To partly ovarecaM tka daficit, 
part of tha training progran inoludad taadilng tha nothars how to 
naka aiBg>la toya and nobilaa fron objacta raadily at hand or vary 
inaaqpansiva to attain. Once tha nothar aaw tha object or laamad 
how to naka than, evidenoea of their uaa veto aubaacuantly aaan hy 
tha parent aducatora. Znoludad in tha reviaad booklet ara aats of 
inatruotiona for the oonatruotlon of auch aiig>le toys.- 
Xntarvantlon Procaduraa: nagazinaa 

Since tha anount of raading natarial in thaaa honaa waa virtually 
non-aziatant, subscriptlona to Life and Ebony vara purchkaad by the pro- 
ject 80 tkat tha parent educator could carry a nagaaina into atCh 
hone. <^r p^> 3 rpoeas vara threefold: first, it would ainply ba a caall 
rainforcnsncnt to tha nothcr for bar iMurticipatlon. Thla rainforoenant 
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w® p9vpo80ly kept •nail so that it would not constitute a bribe nor 
be of sufficient value to keep a sother in the project just for its 
extrinsic worth. We hoped the project would be intrinsically valuable 
and that the »a jor reinforcenent would be the satisfaction of the 
Bother in relating to her infant and seeing the child make progress, 
the second purpose was to introduce picture and reading Material so 
that these Bight becone sources of stimulation to the mother and to the 
child. Later exercises in the series, for example, sake use of maga* 
sine pictures in labeling and identification. Whe third purpose^ 
particularly through the use of Ebony, was to enable the Negro 



mothers to see an image or aodel ox successful Negro adults. We 
felt that the dynamios of identification and role modeling could be 
facilitated throui^ such a device. The parent educators report that 



the mothers look forward to reception of the magazines, ihey are 
read by the older siblings as well as the adults in the hone. They 
are used by the mothers to show pictures to the infant. 

Intervention Procedures: Instructional Strategies 



Our plan was that each parent educator would visit each Bother 



at least one hour a week, ihe hour would fo«) spent in working with the 
mother and teadiing the mother activities to do with her infant. 

Along with this the parent educator would emidiasize that these 



materials were not a rigid course of study atd the mother would be 
taui^t to recognize the cues given by the infant that he had been 



satiated. The basic early technique was to use a doll. A parent 
educator would demonstrate on a doll and encourage the mother to copy 
her behavior. The doll was later dropped as too artificial and confusing. 




I 

i 



aa 

At tli« first visit (3 ibontho) the psrsnt sducator assssssd what the 
Shilc! could do on the first series. The initial plan was then to intro- 
duce the child to two tasks that he was unable to do and to check the 
following week on his perff^rmance, /j» he succeeded in the tasks, the 
mother would then he taught two new activities. 

In practice, this proved too rigid a schedule. The parent 
educator was encouraged to work with the mother in ways v^ich fit 
the style of each, hut to continue to move the mother along series 
by series. In practice, the once-a-week schedule could not always 
be followed* Very often gore than one visit had to be made to the home 
to find the mother in, because appointments were not understood. 

Illness, and the variety of daily problems faced by our mothers 
often led to the loss of instructional time. 

One of the concepts taught was that these activities were not 
lessons and that specific times of the day should not be allocated by 
the mother to "teaching" the child. We attempted to convey the concept 
that these were activities which could be engaged in at any time of the 
day when it seemed that both mother and child were relaxed enough to 
enjoy the transacti^^. This was not an easy concept for the mothers. 
Their days were extremely busy and they did not always see time 
for just engaging in these exorcises. 

Other Activities 

A primary concern was to give the mothers a sense of involve- 
ment and participation. Wo felt that small group meetings might be 
a worthv^ile approach since many of these families are far out in 
the rural area and quite ieolated. it was our hope that the^' would 
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••• M 0 V 6 to tho pvojoct 11 tiwy li*d iocl*! 

Inlomal gatborlnge with othov mothers* l» ••vowl ollortf In 
tbit dlroction In the oelneevlUe aree and In aone ol the i«aU toene 
(Wlllieton, Hawthorne) • fione ol the notbere hecane inwolwed In various 
OiO^tipe projeots In the region, hut we were not oueoesslul in 
creating continuous groups connected to our project* they were not 
able to take over the program-planning and organisation even with 
help, as we had hoped. Attendance was small, and we llnally abandoned 

the ellort. 
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fli* fisrt qaeatKa „k«j ourwlw. «m: on pnmt *!ta8.tow H» 
Mevuitad, aaiaetad, tralnad and plaead te tba Immm? Bi« anmw to 
thi* qnoatton i. ,«ito cX.«, j»,. ot tbo ortqln.1 i# pw«t odueatoM 
acployad In Augoat, 1960, 13 avo atill on tho ataff at ttila tlM. 

Cno «ito parant aduoatot and ona Pagro parent adooator aara to 
walon althouan for quite dlffarent raaaona. tb» abita paraat adu. 
oator «aa aasentuilj a niddla olaaa paraon with a baaty auraing 
teekStomsd. she waa neither able to operate in a nonanthoritariaa 
faahloa with her aothera nor waa aha able to relate in an egalitarian 
faablon with the other parent eduoatora. She developed a aeries o* 
syaptoHS, alaaed a nunber of naetlaga, and finally left the project 
on iiaroh 31, 1967. (hie Negro parent educator had a baekground of 
difficulty and waa unabla to accept the bl^ degree of organisation 
and personal raaponalbility required by the projact. Althou^ 
a variety of efforts were aada to aid her including indlvlduel 

ccnaultatlon, it was felt that she could not fulfill the role and 
left on April 30, 1967. 

the siapla answer, ”yea," does not convey the variety of ways in 
ahloh the parent eduoatora grew throughout the year. Bvldenocs were 
noted early in the training period. These were people with practically 
no osperianoe in clerical types of tasks, yet tho project involved a 
ocnslderablo anount of careful reoord keying, grrors and laift of 
underetandiag were very frequent in Oie training and early field 
tlaea. Xrrors still exlat, but they ore now well within the 
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ot control. Hot only did the nothers hnve little sense ot clock tise, 

f 

hut the parent educators as well were not necessarily oriented to the 
notion of appcintnents and schedules based upon clock tine. How they 
can all maintain individual diaries, schedule appointments, be respon- 
sible for being places at the expected time. They have developed a 
QUiet sense of pride in their skill. 

The change in their language and concepts, although not neatly 
visible fer statistical treatment, ere (luite clear to vi&i.tors to the 
project; and to all the people concerned. Not only have the parent 
educators become more verbal as they have worked closely together, but 
also they have taken over and modeled on the behavior of the university 
graduate students and faculty. This is not a surface imitation; 
their language structure and use of words shows that they understand such 
concepts as stimulation, motivation, and the lik<^. Part of this has 
been accomplished through the intensive training and weekly in-service 
sessions, part through the weekly conferences with supervisors and 
part simply through the continued interaction with various personnel. 

They have now reached the point where they are quite capable of suggesting 
h3^othesos and designing their own investigations. One parent educator 
is currently conducting a survey concerning mothers' perceptions 
of isdien children become aware of raoe. Another group of parent edu- 
cators are designing an experiment to att^pt to measure racial 
awareness in infants. Their ideas and insights have been invaluable 
tools and helps throughout the course of the project in the construc- 
tion of the various measurement techniques. A major question which 
can he raised is whether this training process hi»s moved them farther 
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away froa the Mothers whom they serve, and thus in effect, destroyed 
one of the original ideas for their enployaent. Ve have no answer for 
this question, 

Ihe second question was whether a relationship lietwaen the 
parent educator and the Mother could he sustained over tiM. ttould 
the Mother continue to participate in the pro;)ect? No inccsntlves 
were given to the parent to participate other than that the child 
Might benefit. Continued participation was to sone degree contingent 
upon the Bothers^ understanding and acceptance of a future gain for the 
child which was not observable is the early stages of our prograM. 
Mothers now? say that they can see that the child is developing More 
rapidly than previous children. Hie statistics in Table 4 and Table 5 
indicate soae of the story. By no means did this project hold all 
Mothers throughout the possible time. We eiqtected attrition, we 
had to guid^posts as to what the extent of attrition Might be, nor did 
we have any ctear ideas as to what were all the factors that Mis^ht 
influence attrition rate. Obviously, families move, particularly 
facilies in these circumstances. A study of attrition between July 1 
and September SO, 1966, indicates that two*thirds of the attrition 
during this period was dua to moving from the area of the project. 

we asked each parent educator to spend an hour cr so tape recording 
what thoy felt to be the problems that mothers face in staying in the 
Inject and the problems that they faced in working with the mothers. 
SCk^ of these statements are presented below. 

When X first contacted this mother, she told me she was 
very interested in the project. But her husband objects, X 
sCawted working with this wenan, but pretty soon there was 
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alwftys 8000 kind of oxoum. She kept se miming tieek to the 
house every day in the week trying to find her, I found out 
that she was hooe when I*d cooe to visit but woui(in't answer 
the door. But this still didn't stop ne froo going back and 
oontacting her, I even went at night and this was when 1 
found out that she was working, and it was her husband «^o 
didn't really want me to come around. After she got off work 
in the afternoon she would go to her husband's graK\dmother's 
hone until he got off work in the evening. So X suggested 
that I cone by the grandmother's hone in the aftemtum when 
she got off work to work with her and her baby. But she 
said this wouldn't be possible, tihat x'm trying to say, is 
that X think it's the father iiho is objecting to my working 
with her and the baluf. She really has no choice but to do 
as her husband wants, ihe father has been in some tirouble 
lately and l heard the mother moved out of town, but X don't 
believe she has, i Just can't seem to be able to contact her, 
X even explained to the father one ni^t why X thouglit this 
was so important for tt^ baby, but it didn't ring any boll 
with him. 



eeeeeeeeeeeeeeeee 

Some of the difficulties that mothers run into tttat make 
it difficult for them to participate in the project are friends 
or people that tell them they don't see any sense in this project. 
Again, they're not interested, They talk it over with their 
husbands and d»<iide it's a braCh of nonsense. Some of the mothers 
feel that tl’-^ exercises are going to take up a lot of time, mxd 
the haby is going to enjoy this and want to do this all the time, 
and they don't have the time to spare, 

eeeeeeaeeeeaeaeaa 

A lot of them have troubles with their husbands. Some of them 
have to work and 8<H&e of them hav& to take care of younger dbil** 
dren, and some of them just like to be on the go all the time — 
never to be home. So I guess this is the reason that it makes it 
hard for them to be in the project. And then what do the mothers 
mean when they say that they don't have time? Well, a lot of 
them simply aren't interested and they don't want to take the time 
for this, Ihey don't really care about their baby or anything, 
or rather they don't believe in our *?roject — that we can do so 
many things, that we can help them to leam to do so many things 
for their baby in an educational way^ Bo*# of che mothers are, 
t gather, just laxy and they feel like we look just at their 
homes or something — l don’t know, ihey don't like clean their 
house and when we get there, they're embarassed about the fact 
that their house isn't clean and their other ^ildren aren't 
\aken care of, l think we should sit down and explain to them 
more thoroughly what this really does mean to their infant 
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becauM it really ia hard to feave aone of theae aothera thorouf^ily 
ui&deratand It. Soeetieea you bar* to tell thee four or five 
tieea before you get it over to then. X had one nother that 
I eorked with for a aonth and ahe atill couldn't get the seaaing 
of it. So after a month X had to ait dc'sa with her and err^lain 
to her again the importance of thia project and what it oo-lu do 
for hor baby. So ahe finally did got the meaning of thia and now 
ahe haa don© fairly well with hor baby who ia a pretty amart infant. 

theae atatenenta reflect the difficult life circumatancea of the 

families with whom we are working. In aome caaea it ia clear that 

rather than being seen as a help, the Parent Education Project waa 

perceived as one additional source of preaaure. Some of the reporta 

by parent educatora indicate that the program violated to aome degree 

the noma of the culture. Mothers stopped working with ua because 

they wore ridiculed by another family member for talking to children 

When it was obvious the babies could not talk back (Additional 

statements Indicating both pmgress and difficulty are in Appendix B). 

Mesaures of Infant Performance 

Xn spite of the difficulties, over lOO mothers of the original 
ISO stayed with the project a minimum of 3 aontha so that it became 
possible to compare the performance of these babies at their 6 month 
birthday with control group no. 1 whldh had simply been visited 
periodically by a nurse. As of October 12, 43 esperimental and 24 
control babies have been tested at the 12 month point on the Oriffiths 
Seal# of Development vhich serves as our standardized instrument for 
making such comparisons, and 38 experimental and 12 control on the 12 
month series. Tables 6, 7, and 8 present the data. They allow us 
to answer our third question at least partially at this time. That 
is, do the children benefit from such a program? 
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TABLE 6. P?oportiont of SuccMS on 8ori09 Item 

at Sixth Months Tests 





Bxperinental 

n 


104) 

? 


Coatrol (Ka21) 
n P 


Z 


Series X 
Xtess 


1 


49 


.47 


10 


.48 


-.08^ 




2 


102 


•98 


21 


1.00 


«>.65 




3 


100 


•96 


21 


1.00 


-•93 




4 


97 


.93 


20 


.95 


-•34 




S 


97 


.93 


19 


.90 


•40 




6 


99 


•91 


18 


•86 


.70 




7 


72 


•69 


6 


•29 


3.4Seet 


Series XX 


Xtem 


1 


19 


.18 


4 


.19 


-.11 




2 


40 


•38 


8 


.38 


0 




3 


24 


•23 


12 


.57 


-sad**®* 




4 


84 


•81 


13 


•62 


1.91 




3 


87 


.84 


20 


•95 


-1.32 




6 


54 


.52 


14 


.67 


-1.26 




7 


78 


•75 


17 


.81 


•58 



Series XXX 
Xtem 


1 


11 


.11 


2 


.10 


•13 




2 


44 


.42 


12 


.57 


-1.28 




3 


6 


•06 


0 


0 


1.15 




4 


28 


.37 


1 


.05 


« laS 






22 


•21 


2 


iio 


1.16 




6 


17 


.16 


0 


0 


1.97* 




7 


19 


.18 


2 


ao 


•90 



♦ P a i»05 
♦♦pa .01 
♦♦♦ P a.OOl 



two*taiXed test 



m. MTM8 II I 




37 



TABLE 7* Proportions of Successes on Series Items (12 months) 



Experimental (N = 38) Control (N « 12) 









“2 


P 


»1 


“2 


P 


Z 


Series V 


















Item 


1 


38 


28 


.74 


12 


7 


.50 


1.01 




2 


38 


24 


.63 


12 


10 


.83 


-1.30 




3 


37 


13 


,35 


12 


4 


.33 


.11 




4 


38 


26 


.68 


12 


5 


.42 


1.67 




S 


37 


19 


•51 


12 


3 


.25 


1.60 




6 


37 


9 


.24 


12 


4 


•33 


-.61 




7 


38 


21 


.55 


12 


5 


.42 


.82^ 




8 


37 


15 


.41 


12 


1 


•08 


2.07* 



Series VI 
Item 


1 


37 


3 


.08 


12 


0 


0 


1.01 




2 


37 


1 


.03 


12 


0 


0 


.57^ 




3 


31 


6 


.19 


12 


8 


.67 


-2*97** 




4 


37 


11 


•30 


12 


0 


0 


2*14^* 




5 


37 


18 


.49 


12 


4 


•33 


•93 




6 


37 


14 


.38 


12 


4 


•33 


*28 




7 


36 


7 


.19 


12 


3 


•25 


-•41 




8 


34 


6 


.18 


12 


0 


0 


2.70** 



Series Vn 
Item 1 


34 


14 


• 41 


12 


1 


•08 


2.08** 


2 


34 


7 


•21 


12 


1 


•08 


.96 


3 


35 


2 


.06 


12 


0 


0 


•85 


4 


32 


1 


•03 


12 


0 


0 


•62 


5 


35 


1 


•03 


12 


2 


.17 


-1.69 


6 


31 


0 


0 


12 


0 


0 


0 


7 


33 


9 


.27 


12 


2 


.17 


.73 


8 


33 


26 


.79 


12 


9 


.75 


.27 



Series VIII 
Item 1 


33 


0 


0 


12 


1 


.08 


-1.67 


2 


33 


5 


.15 


12 


1 


•08 


•59 


3 


32 


0 


0 


12 


0 


0 


0 


4 


33 


0 


0 


12 


0 


0 


0 


5 


31 


0 


0 


12 


0 


0 


0 


6 


31 


0 


0 


12 


0 


0 


0 


7 


31 


10 


.32 


12 


1 


.08 


1.61 


8 


28 


3 


.11 




0 


0 


1.18 



Nx ~ number of babies sho were tested on item. Not always equal to H. 
N|jl number of babies successful on item 
«P » .05 
♦♦P « .01 
two-tailed test 
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TABLE 8» Cbfiffiths Scales of Leveloinwnt (IB Hcntlis) 



Scale 


Experimental (N<b43) 


Control 








f 


8D 


X 


St* 


i. 


Total XQ 


111«0 


10.0 


107.0 


11.3 


1,5* 


Loconotor Q 


118,7 


18.6 


116.4 


1%5 


.46 


B^e-Band Q 


112«8 


12,0 


106.2 


11.9 


2.H*** 


Personal-Social Q 


112,3 


25.2 


109.6 


18.0 


•52 


Perforaance Q 


110«2 


14.0 


110.0 


16,8 


.05 


Hearing-Speech Q 


102«8 


20.8 


94.0 


13.7 


1.83** 




♦P = .10 
*ap a .05 


> .05 

> .025 









♦♦♦P « ,035 > ,0X 
one-tailed test 
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i iadlc^tat 09 v«ra Inttmtiag wH figur# fl 

prtKQts th« 0 MM dita in inoHMr foi»« St is eUt^ t^»t vtftal 
MtrelMS flmv th^ daficit «i Mid id^cot in tim. 8cn?- 

•vtr, tiia affacts of tlia procvan aara notieaabSa in aariaa 3» ilMia 
afiin «a mnld asq^t tba mt diffaianea, Wrm Fiagatian tbadiTf 
tba taaka on abieb tba asparinantaS babiat ava anpariar vainta ta 
agnplan oonbination at adliiMa and ta abjaat pamananea* tbia aonld 
plaaa a partian af tba aiparin^al babiaa in Fiagat*a aub-ataga 4, 
abSa to uaa tasiSiai? aabsssa in savr aituaticnss aa a saana ta an and* 
Aaeatding ta Piagatt tbie louSd laanaUp aoour batwaan b»lt nontba* 
ffiaaa gaina rat iaet a naninun ot It baura af inatmotian of tba 
Kotbaaa, aitb diraot training in aariaa 3 taaka probablp linitad ta 
ana ar tna aacaiana vitb tba aatbaM, AKbaui^ tba aurva daaa not 
raaanbla a atraigbt Sino, indicating that itaaa nitbln a aariaa tarp 
in difficulty, tba genaral trend bataaan aariaa indioataa inaraaaing 
order af difficulty* 

On the baaia af tbaaa data (fran even nara pralininary analyaaa 
an anallar aanplaa) acne itana vara ra«aaaignad, and tba anowt af 

direct rarbal cuaa ta tba nothar inefaaaad* 

# 

fable T, an it santba aariaa data, is s prelisiinn^ cub® l!*ny 

babiaa bare nat raachad tba ItHiontb nark, ar cauld nat ba taatad at 
tba amtef tina baaausa af illnaaa, ata* A nora aoq^lata p&ctura will 
In. availabla in Pabruary, 1968. bavarthalaaa, tbarc are aarsral 
intareating tr«»da. Ona trend ia tba perbape aunulatiwe ef feat of 
tba pfog*?an, A aign test applied to tba aix amitb naaauranant 
indicataa no awarall diffaranaa in diractlcn* On 88 itana, 10 
favored the asq^rinantal. lha aasa tadmlqua applied to tba 19 nontb 



noaiun^mt indioAtes that of tha 3 ^ itosa on which thara «a.7a 

t 

diffare&oat, 22 tavorad tha axparlnantal, lha probability of auch 
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a paroantaga baicg due to ohanca la laaa than 8 par cant* 

2ha particular diffarancaa ara noteworthy. Itaa V<-8 ra^ulraa 
tha child to get an object , prawloualy naaad^ upon raquaat. Itaa VX*4 
is aaaantlally tha aaoa, except the object la at a ^^ater diatanca 
and haa not juat been named for tha child. Item ^->8 la a pracuraor 
to ccnaarvatlon of liquida, and again raqulraa the child to raapond 
to a warbal request and execute an action. Item Vn»l la a variation 
of the Shell game, in which the child has to locate a hidden toy under 
a can. Ihla relates to object permanence. What Is especially interest- 
ing la that these are difficult tasks for a 12 month old, and cnly 
one control baby could do three of these, while at least thirty 
per cent (18% for VX-8) of th^; experimental babies were successful. 

Who one task which favored the control babies (Vl-3) is non-verbal. 

It requires the child to play with two types of objects, and somehow 
Indicate a recognition of grouping* As In the case of the 6 months 
measure, the items on which contrcl babies tend to do better are the 
earlier, leas difficult items; those on which the experimental do better 
are the later, more complex ones. 

the data sui^port the Initial hypothesis that stimulation pays off. 

One can raicse the obvious question concerning the use of the 
training task as the same measure for estlnatlng differences between 
trained and untialned groips. fhe Orlffiths Scale was used to provide 
an independent means of assessment. Table 8 pr sm&ts the data. Ihe 
experimental babies sre ahead on two of the sub-scales and overall 
score. The pattern (high locomotor, low speech-hearing) Is the 
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expected on« for difadvantoged groups* Xha iteaui on tbo Griffith aro 
distinct froB the items on tbo sarios, so that the Griffith provides 
independent support for our main hypothesis* 

Our results to date permit us a cautious answer to the question, 
do the children benefit^ ihe answer, as of this tine, is yes* 

Eeasures of Maternal Attitudes 

We were also concerned with vhether or not mothers were modified 
or changed in their feelings of eof&petenoe as a result of participation* 
Two instruments were developed to assess this phase of the work* 
Colsman's study (1966) along with others suggested that our pf^rticular 
population, especially the Negro portion, might feel less sense os 
control over their own destiny than middle class adults* ihe 
Rotter Social Reaction Inventory ( 19 ^ 6 ) was modified through work- 
ing with the parent educators into an instr^i^entat the language 
level of the toothers* ^e first step in this modification was 
rewriting the items to a fourth grade vocabulary level* The second 
step was trying it out on the parent education staff for reactions 
and auggeations* The third step wac training the parent educators 
to read the items in such fashion that they would not betray an 
expected response* This was done because some of the mothers would 
obviously be unable to road the iteaui themselves and we wished to 
spare them the embarassmen^ of being confronted with such a task*. 

A reliability shock was run using a comparable group of women and 
yielded a test-retest reliability coefficient of *76 with an N of 35*. 
Most of the work with this soaile lies in the future (see Appendix A ) 
but its development was made possible by the support of the Foundation* 




Bow 1 669 U^s9li ioalw, which had btaa ^'^lopad ligr tht 
principal invcatigator on achooi populationa, bad bacii fae$oW analj^cd 
and yielded aeveral faoCora which are ot intereet to tbia project* 

The faotore, and their reUahility coefflcl«ite <ll**34) arot 
interperaonal ade^uaoyir » .82; autonooiy, r « *68« The Boi? Z See 
Hyeelf aeale ie sdainietered tif a reeearoh ataff Koaber in the 
hone in the preaenee oT parent educator at the tine the ctifT iseaber 
conducts the 18 aonth aeriea teat on the child* Tbo few cciqE»leted 
acalea are awailahle for a worthwhile cottpariaon* Coplea of the 
Rotter Social Reaction Inventory and the Gordon Bow X See Myaelf Scale 
are in Appendix C* 

Seric: Modification 

Aa a result of the six nonth testa, and the suggeationa of 
coasttUinta, both the aeries order and content re;re nodifiedo Thble 9 
ibowa theae Changes* 



TKBU& 9« Oi«iig«f la 



Ortcloftl wmfi99 


OlMOtlOII* 


Revlied aerlee 


1-3 




?-4 

} 


1-4 




■ 1-8 '' 


X-5 




1;^' 


X-6 




: I-?’ 


1-7 




t-8, , ' 


11-3 


later 


' list-e/i ■' 


11-5 


earlier 




Ill-l 


later 


III-8 


411-3 


epllt Into (latar) 


nr-8 ; 


111-3 






111-6 


earlier 




IV-l 






17-3 


' 




lV-4 


earlier 


■ . t«-s ’ v,. 


7-5 


later 




7-6 


later 


vn-5 


71-3 


earlier 




71-5 


earlier 




711-5 


earlier 





4^1ndlcat#> ^ip&gy ivoti <M5ie serla* to iiiotiliJP, tlUttl 



NBXt ST8PS 



In f9hffmry, e psoposal (AppssdisA) ifss snlxilttnd to t3ao 

Oopartnont ot Healthy Eduofttion and Walfara^ Cbildiran'a Buraasiy toir 
oontiimad anpport of tlio aetmtf« T2ia pfopoaal apikvovod and a 
grant aa^ bt$lnning .Tulp 1997^ for aupport through Juno 30^ 1969* 
Ihia oontlnuad aupport allowa a longitudinal program throuid^ tha aaeood 
paar of lifo» a now group of baginning fanilioa and tho daralopoint 
of and taating of furthar hypotbaaaa ifonoaming ralaiionahipa hataaan 
atinulation» nothar ooiniatanoa and child growth* 

In addition to tha support for this projaet, tha original siqiport 
froa tha Itouniation opanad nany othar avanuaa for furthar 
invaatigationa of tha ahola iaaua of parent aduoation and infant 
etinulhtion* Wa ara prasantlp thinking of atudiaa of tha apraad 
of affaot* Dor asaapla, doaa the aiothar uaa thaik prooaduraa with har 
n«st ^ild without an; additional aasl^anoa from a parant educator? 
Ooaa tha mothar who ia satisfied with tha growth of har idiild apraad 
mvd to hai^ nai^hor? 

Wa ara also conoarnad with waps of reaching children, whotber 

- - * V . . ^ 

thew ha niddlo or lower olasa, idio ara left all dap in day eara 
oantara. How can wa furthar institutionalise tha rola of parant 
educator so that tha cownUhitp takas owar the support of this 
funetion for sarvicing dsp care poungatora, oithcr under puhlle or 
priwata rasponaihilltp? Can wa taadi high achool ;7oungatara to 
function with infants and cbildran as a wap of giving thaa a 
Sanaa of rolo in the aooiatp as wall as preparing them for narriaga 
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and ttmiXy Ufa? Can wa mrm toward tha adoption of tbaaa pvoaaduraa 
aa part of aoiiool ayatam oparmtiona, altbougli at tba praaant ti»a 
Offioa of ddueation granta and atata ftinda lira ofiwiotialy mlad out? 

Wa ara alao intaraatad in following tha fotiiro dawalopeent of tha 
ahildran in tha projact through longitudinal atudiaa that say or 
nay not inolud*. furthar intarwantion proeeduraa beyond tha aaeond 
year of l.lfa« 

One clear gain fron tha original project haa bean tha all-univaraity 
type of interaat which haa bean angandarad* It will ba noted that 
tha axtanaion of our work being aupportad by the Children 'a Bureau 
includaa faculty nenbara froa clinical paychology and anthropology** 
apaaoh* A Waatar^a thaaia waa written during the project by a 
graduate atudant in anthropology tdio atudied parent education 
training program* Iliia theaia ia not yet available Connaetiona 
have bean aatabliahad clearly with tha varioua dapartnonta of the 
Cdllaga of Huraing, ao that aone of tha proeeduraa developed in ^ha 
project will ba taught to nurainc atudenta* Iheae typea of gaina 
yield uiq^radictable payoffs. Wa have aean thaaa as basic to pur 
effort. It was the hope of tha principal invaatigatpr that the 
project would becona an uAbralla in wbiPh raaaarchara and aervi,^ 
oriented people fron a variety of diaoiplliai cou7.«f :^„.nd opportunities 
for furthering our general understanding of lha growth process end 
of the affects of training pn davalopnent. 

One of tha inmediata nest steps is an analysis of the denographic 
information colleoted both weekly by tha parpnt aduoatora and in a 
final obaarvation report (see Appendix B). m particular wa will ba 




es8»ining th« typ^ of vwbml ccmnmlcatiesi Iti tbo kom§^ tho nattiro 
of idio r«mrd and punlabaant ayatOK, ostA tha relationabipai if anj| 
bataaan tbaao and obild parfonumea, Ala particular projac^t aill 
focui? on tha babiaa and faailiaa which wara wiaitad by tha nuraaa 
(control sproup 1). 

Wa will ba invaatigatins tha oo^parabla parfomanca tf babiaa in 
thia projact against niddla claaa aaaplas* !fa wish to aaa if thaaa 
babiaa not only gained over control populationa but alao hald thair 
own by tha and of tha aaeond year of Ufa idien ona would non&aUy 
asQsact they would ba falling behind aiddla claaa children. 

Since th© reaaarch ataff ia Bade up of graduate atudanta, 
aeveral of theae projecta will lead to doctoral diasartationa. 
tvhen theae atudenta leave the univeraity^ hopefully they will carry 
with then eiqiteriencea which will influence their further worh^ 

DISSaiSHATlOlf ACTIVIT13S 

queation wae whether the reaulta and tha procosa could 
ba diaaeminated ao that a new role could be created and a new/ progran 
advanced. Although it ia atill too aoon to tell about tha gaina 
for the child, by the nature of thinga, wo have been identified 
aa s aouroe of information for people throus^ut the country engaged 
in intervention activitiea with youCQg childran.. 

Cur firat efforta at diaaenination were local.- ye Tiara conoemed 
with informing achool poraonnal in tha variouj countiaa in idiich our 
projact waa located about our afforta. Rapreaentativaa from thaaa 
countiaa attended a maating in Janua^, lysif. iba project waa 
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to tb«» in coA^idofobU dot&n. Xntoront was so bigh 
thst tbo OAinssvUis cottponont oaf tbs Soutboast Bdacstionsl LsXjors- 
tory <B«f ionsl Utjormtory) ofascksd with Wssbiagtoa tfo sot if tbs 
various oouatiss r ^aXd organist a joint mis XXX pr^saX to 
sngago in tbit work tbrougb tbs county school systtns^ Ssrvios 
slessnts sould shift to tbs county iblls rsssarcb and svaluation 
rsnainsd with tbs Qbivsrsity* ttofortunatsly tbs SBBA of 19615 
did not allow prograns to rsacb bslow kindsrgarttn. Ibis prs- 
vsntsd tbs organisation of a progran^ but still isft tbs ootmtiss 
with eonsidsrabls intSMst in looking forward to tbs tins vhsn 
such a shift could bs aads, 

tbs progras was prsssntsd to ths board of birsctors of tbs jriorida 
Ibundatipn, a group of alunni and otbsr top Isvsl psopls in ths Stats 
of riorida as a part of a day long nesting of tbs Board at QainsswiUs 
Cdanuary^ 1967)^ intsrsst was again very high and sncouraglsg# iUi 
% rsiulti tbs wivss of tbs Board nsnbsra not at tbs bouas of tbs 
Brssidsat of tbs univsraity and spsnt a tioming with lira. Bradshaw 
Isamlng ths dstails of tbs operation* ws bnvs subssgusntly rsesiwsd 
rc^usits for our natsrials fren sons of tbsss naiabsrs* 

tbs first rsaCb past tbs stats was in iCar*^^ 1967> wbi^ 

Latljj’ and Hiss X,sy prsssntsd a progran on tbs projsot to rsprsssn*^ 
tativss frott tbs sixteen s^tbsm statsa and additional psrsonnsl 
frog sucb institutions as IBank strsst Cbllsgs at ib confsrsneo 
(iponsorsd by tbs Southern Education fund at Atbsns^ tSaorgin* As 
an outgrowth of that confsrsnes^ ws vsro asksd by Bouthssn 
Education Bund to oigsipins a atatswids eonfsrcncs on darly ^ildbood 
Id^attpn which wao Held in duns» 1967^ 5?t QainssviUp* a copy of 







that eonfermc* reposrt u \ming publlohM aod wiV tm «tat to tho 
Fora IbimdAtion. 

Iho Offico of Seonoalo Opportunity ootnbllil t n pro^u to bo 
ooUod Poront Otlld Contoro. mt prlnelpol jlnrootlgotor ono imbod 
to ottond tho orionto^lon ionlnor (Sopi«Bbor» 1967) to prooont tbo 
proiTsu to tbo proopoetivo dlroetoro of tbo contoro^ Ao o rooult 
of tbnt progroM^ coploo of our booblot oro bolag dlOiOMinotod to 
oil of tbo oontoro fsud wo bovo rooolwpd conoldoroblo auoboro of 
roquooto (soo Appondls F for o Hot) for Infomotloo obout our «oi^» 
Ho boro boon infomod by OSO tbot our program woo wall roeolwod 
and will play a roU in influonolng tbo dlrootion of tboso Paront 
Child Oontor programa. 

Tbo National Laboratory Oloarlng Houoo in Narly Cbildbood 
Bducation looatod at tbo pnivoralty of XlllnolOi iont ono of Ito 
ataff to Qalnoarlllo to aoo our work and again« tbo projoot waa 
favorably rowlowod* Cr» J. HoV« Hunt, boad of tbo laboratoryt 
baa inwltod tbo principal Invoatlgator to attond a apoolal aiding 
tbia fall of a anall group who aro ongagod In intoraontlon oporaflona 
for tbo oicebango of Information. Ha bavo alr^ boon wlsltod Hr. 
Stodnan of tbo niko projoot and Dr. Pbllllpa item PoalxKly HUtCBS pro«^ 
Joet. In tbla roapoet, dlaaomlnatlon waa a two-way atroot. 9o^ 
tboao pooplo a^inrod aa oonaultenta to tbo projoet aa wall aa canning 
back wbat we woro doing. Tbla aano tyi^ of aetlvlty oocitrrod with 
roapoet to Dr. Sgon Rlngwall from tbo Ikilvoralf^ of fiuffolo^ ^ . 
waa of particular aooiataneo in otrongtbonlng tbo vorbol oontont 
of tbo rowlacd bocdrlot and Dr. Paul Hacbtlgal from Ooloradp Wbo 



51 



imt tlMi Ford visitor* urt. Petri Qrtne of the meeleeippi Child 
Developsesit Croup tleo eerved tg t eoaeult&ut end te t dieee»ittttor* 

We developed a fil« (etill Ineonplete) of child behavior to 
uee in reliability training of our teatere eo that «e eould bo eure 
that they would be rellille&i judging eeriee achievenente* Ihia film, 
in tunii can become a vehicle for diaeei!»ination. we are intereated 
in the poeeibilities of developing a more ambitioue film conveying 
actual training techniquea« 

illthottgh the support from the Foundation has reached an end| 
the continued support from BBW will enable us to carry on the 
activltiee begun last year* We eaqiieot that our diaaemination activi- 
ties will grow throu^i visitors to the project ^ through the booklet , 
and possibly through the film as well as through further presen* 
tat ions at research and service conferences* WS are ontisiistio that 
we can find ways to disswainate the point of view of the use of 
personnel and the training techniques for both parent educatore 
and mothers* we feel that this project is unique in this approach 
and that it will maka a difference, not only oh the local acane 
as our ar^a develops Parent Child Centers and Neighborhood Develop- 
ment Centers, but else throughout the Southern region and the 
country as other projects build on, modify,, and test what we 
have begig 9 * 

DISCUSSION 

It is not possible to convey in the printed word the totality 
and ccmpleslty of this project* It has gone far better than m had 
any right to hope* !3here have been many fruatratioms and many 
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diffloullt 4 Wi 8 We dlsooTOMd, b» w tarn §w 

othor have bafore ua, that a cowbinad aervica a&d i^aaaroh organ!** 
satlon angagod in a Jfiald operation ia alaaya faoad with problana 
oJ? coaproniaiiMi' ra, aaardli daaign for tha naintananca of tha aarvioa^ 

Wa hava woAda/cd whathar wa hava burdanad our p&'irant aduoatora and 
iK>thara baoauaa of our neada to collaot data» but thay hava aonahow 
eona through and atayad with us. Wa atiU have »aay quaationa about 
both tha iamadlato and long*ranga affacta of our work. Only con- 
tinued longitudinal study and aubaequant invaatigation will tall 
whothar thara ia any laating payoff. Wa aaa, although wa ara wqll 
awara of tha Hawtiioma affaot,, a variaty of avidanaa that wa hava 
nada a diffaranca in soma livaa. Wiathar wa hava raiaad hopaa that 
will Bubaequontly bo daahad only tina will tall. Although as 
aeiantiats wa raaliaa tha data ara not yat all in^ wa foal now 
that wa ara on tha right track. 

thara Iss ona area in which wa hava sons raaarvationa. Wi 
ara not aura hoif wall wa can aarva all tha population. A noro caraful 
study of attrition and tha ralationahipi batwean poraonality nakaup, 
tha lifa oirounatanoaS) and survival rata in tha project night 
giva us sons cluaa about vhathar there ia a portion of our popula- 
tion so apathetic^ so a^istamally controllad, so ovorwhalnad with 
thair burdens that they cannot be reached aueoasafully by such 

support as this. Wa ara also conoamadi and faal that the 
Parent Qiild Center novanant nay offer a way^ for reaching other 
fanily a^ihars. this project did not reach tho fathers » nor was it 
so intended. Soma fathers, of course, bai^ana interested, but others 
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•mer worked og^Umt us or voro totalljr indif t«rtnt« io did not 
aeeoifsril^ roaoh oldor iminga, and tharo nay l>a laya tbat ara liolnf 
d«volo|»od olatahoro tliat could bo roadlly adapted Into tbia pxogran* 

Hfe aovor intondod to bo nor bavo no boon aU tbiagn to our faniUoo* 

Wo bavo atayod eloarly inoldo tbo oduoatlonal frapoiioidcy with 
roforral to other ofonoloo for iMdioaX or oolfaro oorvleoi oban wo 
booMo awaro of tboao* Bdwovori a coa^iMdionilYO prpgran for oono of 
our fmii&liloo nay bo an absolute noooootty for growth and chango« 

Ono of tbo root intriguing •immU was tbo iustification of 
tbo notion that pooj^io wiU riso to tbo ohaU«igo, ihoro woro wuiy 
ioro Wbo foXt that our trainoos oouXd nowor ^oono paront oduoatorst 
and tkat tboy wouXd newer bo roooiwod bytao aotborSf it is obwious 
that they voro wrong. Wurtbor^ tbo ^soardb staff itsoXf was an 
untrained, youn^, but eager group, it wont tbroin^ prMtioaXXy 
a donpXoto ebango of poraonnoX in spring and sumior as students 
coiopxotod their work or wont sway on intemobips^ and now poopXo 
wore rooruitod« it was gratifying to sse then take ho%^ owon though 
there Was, of course, sons slippage, rose roleaming, som adjust** 

■out in the ptocess^ mere are only two people, in addition 
to the principal inwestigator, wb^ bawo been with the project from 
its inception, iir. LaXXy, who serwsd as the |»rojeot Director 
wim najor responsibility for the train ing progran and for day to day 
operation and inrs. wb<» bad the iialor roap<nMibiXity 

for reoruitnent of the parent educators and for tbs control groi^ 
whidi was ^sited by the nurses* Whatever success the project 
has bad is due, in large measnre, to tbslr effort^, the Joint 



•fforts of tho ot^or reiotroh oaa fiiporvloory ofeoff, md tbo 
pftfdiit oduoAtovii* 
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APPBMOIX A 



EABUr CHILD STIUULATXON THROUOB PARENT EDUCATION 



SARLY CHILD SmOLATlCH YHR€VGH PABSNT E0UCATICN 



1 . mCSSLOl 



Hbo purpose of this project is to investigate a way in ^rhieh early 
intervention into the lives of babies eight break the poverty cycle. 

The project attempts to simultaneously raise the chances that the 
infant will reach a higher level of intellectual functioning and that 
the adult who mothers him will gain in cwapetence and feelings, of 
self-worth. 

TO achieve this purpose, the technique of using disadvantaged 
women to teach mothers how to stimulate their infants has been developed 
in a pilot program. 

The pilot program, described in Appendix Al, has demonstrated 
that disadvantaged women can bo selected, instructed and placed in other 
disadvantaged homes to teach mothers ways to stimulate the perceptual, 
motor and verbal activities of their infants. 

The stimulation procedure consists of a syst^natic series of per- 
ceptual-motor-auditory—tactile-kinesthetic inputs baaed upon a review 
of the theory and research on cognitive and affective development in 
the earliest years. 

The concept that the earliest years of life are critical in the 
development of not only the pefeonality but also the intellectual de- 
velopment cf the individual is becoming generally accepted by the scien- 
tific community and the society-at-large. A clear indication of the spread 
of this idea is in the President*® State of the lihion Message of January, 
1967, in which he urged that we try new methods of child development and 
care from the earliest years. However, there is a considerable empirical 
and theoretical gap between the generalization stated above and the 
systematic implementation of procedures to foster development. Por example, 
the nature of the esi^eriences which serve to stimulate development, and 
their sequencing, is not fully understood. The timing and airount of in- 
tervention are unknown qualities. The interplay of family climate and 
task is not clear. Xn addition to these soienJifio questiona, we face 
practical questions as to how various populations can bo reached to 
use what is kr.ewn. Although laboratory work should be continued, the 
basic test of the concept must be conducted under field conditions. It 
is only as stimulation techniques are investigated under horn a conditions, 
without elaborate gadgetry, that the practical as well as scientific 
questions conceming the efficacy of stimulation can be answered. The 
importance of providing opportunities for children to function at their 
highest possible level has been wall stated tqr Runt. "Participation in 
our highly teohnologioal culture calls for high competence in the use of 
our symbol systems of language and mathematios and for ability to think 
and to appreciate evidence. The rtpidity of technological oliange demands 
that all individuals have the ability to cope with change. . ." (Hunt, 

1966, p. 143-144) Based upon a series of prograonatic investigations of 
child rearing, R. Sears (1957) hypothesizes that the differences between 
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lower-clM. and niddla-claaa child rearing patterns are • ^ 

access to inlomation. The general literature * 

indicates that language training and other actiulties s*i<* . 

to development are either mlninal or constricted in disadvantaged am 
Because o£ this deprivation, potential is damaged# 

OJven the belie* in the importance o* early stimulating 
a«H the data that it is not available to indigent families 
the rural and small-town South, how do we bridge t**® 
transmit to Indigent mothers the Information, along irtth the sWll, 
concerning ways to play with and interact verbally with the.r babies so 
as to enhance the babies* potentials tor development? 

The pilot program developad a way to educate these parents to 

provide their children with a good start, so that the poverty cy cle^ 

^ese families might be broken. As the children are 

cope With school, they can move out of t>»® ® 

meaningful work. Further, as the mothers 1®®^ ® -o„o-ai helolessness 
their infants, their image of themselves end their general h p 

may change. 

The problem is to investigate the effectiveness of the 
technique developed in the pilot. It represents an innovation in ^ild 

welfare services, which, if offoctivo, extend# ®, 

fessional, and, in the long run, reduces the need for services as th 
participants become more capable o^ meeting their own needs. 



2. REVIEW OF RELATED RESEARCH 



Effects of Enviro nment on Cognitive Development 

The work of Piaget (1952) and his associates Impl'is that thinking 
does not merely emerge but can bo traced to the impact of e^orience 
upon functiontog in the early months and years. Cognitive dev elo^ ^t 
proceeds through a process of integration therein previously 
behaviors become an integral part of subsequent behavior. *» 

mental structures are modified thr'.-.;3h funotio.:^! adap ® ® indifatos 
mental interaction, intellectual growth occurs. Bloom (1964) indicates 
that effects of environment are marked and that the first four years 
most critical. Loretan (1966) stresses that any of thMS ” 

lost in a poor environment are aJ^st irretrievable. The critic 
of early ^orienco for subsequent devolowaent thus bocooes a crucial 
consideration for educational planning. 

Data concerning the differential effects of environmental 
tion cn the development of infants have been collected 
of dop)rivation caused by understaffing in orphanages and 
<Coldlarb, 1955; Dennis and Najarian, 1957; 

Skeelfi and *^e (1939) reported that institutionalised infants p diagnosed 
as re1;arded7mado significant upward changes *®?*®^ 

when placed in an environment with increased stimulation. Cal 11 ( ) 

referli to a recent unpublished £oll©V‘Upvhlch £<»ittd that the gains made 



tlia titlmUM gs^ into ndiilt U£«» trtill# nU 1»st 

OM of tho control fubjocrtt yibo roMtlnod lnttitiitloiMtlis«d dmloptd 

cyad g q m sf nontal rotirdatlon* StvomX r«oint l2i99f^,ic*iioft# 
Cl^aingold, Sajogb and DmaiOf 1969* Caal^F, 1965; Iblte^. OaatU, 

and laldy :i964) !tava furfh«r dfMonetrr'.ad tlia fcisibilltj of ^oaititalj 
alia^rifis atisrlj d«?alop»Mit tSkro«i|^ lu^jodncla^ ailaulatioii pr o g v ^w 
Instltutiosuilixad inJtots. 

Iho ^Infant In a daprivad bona has iiaiiisr of tha aasa lacks as tbosa 
la isstitufiioiis. Pavanstadt*s (1965) daseriptlons of tba lo«ar-lo«ar> 
class bcisa si^f^^ast that tkara is a paucity of conoam for tlia Infant 
and furtiiar daeraasing intarast tha child raachas toddiar stagas* 

Ihnit (1966) points out that it is during tha Noond yaar that stlau* 
Irtion, af)paoially varhal, is lacking in culturally daprlvad hcaiss* 

!£ languaga^ancrgang months arc critical to intellectual daral^riaant, 
a:: Baylay (1966) suggests, the lack of stimulation in tha loaar-class 
hone may ha, at laast in part, causative of retardation* in raviawlng 
t'laory and research on attsihmant of concepts, Siegal (1964) stated, 

''Ihe long»t«rsi aigniflcanco of the intallactual toetioning cesds to ha 
atudlad longitudinally* ^ llluatrata, it may he that one reason 
cnildr<» from to-called culturally diaadvantaged hocea ha%e difficulty 
in kindergarten and first grade ia that, they did not have tp^sopriata 
stimulation during these early years.” (p* 916) Thie^ a^dy viil 
contribute information about the effect of atimulation >n ohlldran 
growing up in their own hones through a careful aasessi.Vnt of groups 
recaiving such atimulation and control populatlona who r^iva only 
”natural” inputs from their deprived environments* 

Ihe role of language in the acquisition of meaning C.r different 
social groups is contrasted hy Bernstein (1961) and Hass and ?hip oan 
(19^*))* Bomataln finds that niddla-claaa parsons utilise vo*ioua 
alaU»r»tiona of aantanca structure as^d a range of refarento to «*olinasta 
and individuate parson meanings* Ihe low)r class memhara, on ^ a 
other hand, rely on highly predictable implicit utterancCvS f^lc:? 
poorly iquip them to formulate difcrlminations and generalisatior'', 
make feelings esplicit, or, as a consequence, beco^ actively raa;)onaibla 
for 1‘iexr own behavior or learning* In s^ine&ariuing the work done H the 
development of language, thou^t, and pe^aality, l^ia (1963) atr^^aea 
the ai;niflc^ce of the first three yeb^s of life in the future oractio 
and cc^ltlve davalopment of the child* "During the second year of lifo 
the prccr^s of the growth of meaning is a hiidily complex interaction of 
cognitive and cractic factors*” (p* 37) Ifowis further noted that in 
verbalising the child docs so in oonsert wsth others throu^ Inter- 
action with theiw. Curing the ascend yaar '^■Kanipulativa communication 
will also 4iroue^h extension vjid ecmtraotioc.,, contribute toward naming*” 
(P. 63) 

Daaplte fratiuvit referencaa to tha impt^'*tanca of tha first two 
years by many authorities, there appears to be only one empirical 
invectigatiot of a specific program for tha atcond yaar^ Irwin (1960) 
reported tba effects of a program in which lowar-claaa mothers read to 
their infanta for tan minutes aadi day baf;inning at thirteen months.. 

At twenty months the axperimmital group was superior in all phases of 

apaaelu 

studies of Sosa and Shipman and Sematain, cited above, have 
focused cu tha form and content of language* For the young ohild who 
comprehanda little content, and even for tha older child idio does, tho 
"tone of voice” in vrhich contant ia ralasrad la another isportaut part 




of the coismunlcatioa process (Kramer, 1962; tlahl and Schuiio, 1984). 
Markel (1965) has demonstrated that the reliability of coding pitch, 
loudness, and tempo for a sample of language niowr .further iiinalysls in 
contrasting speech differences as, for example. In assessing effects of 
an educational program. This study will not oul> provide language exper- 
ience but also assess its impact « which has not been done in previous 
investigations. 

The interrelationships of specific cognitive attainments to per- 
cept icUfe of self-identity and person- identity have seldom baen explored 
with young children. Several investigators have found that awareness of 
racial identification exists at three years (Morlsnd| 195?l; Stevenson 
and Stewart, 1958>, Fowler (1962) reports that color diserininatlon is 
also a product of ^is period, ^e question of ihether participation in 
an enrichment study will facilitate the development of color discrim- 
ination and as a correlate, racial awareness, has not been previously 
investigated. 



Environmental Inflaencesop Affective Development 

Although it is difficult to delineate the features of the mother^ 
child relationship which are essent>') to personality developmout, Bowlby 
(1951), Spitz (1965), and Erikson (1950) postulate that a one-tc-ono 
relationship with a great deal of attention is necessary. Erilcsan stresses 
the vital role of the mother-child interaction during the first two years 
of life in developing the sense of basic trust nnd autonomy. He hypoth- 
esizes that ''the capacity to find gratification in the outside world is 
related to the degree of success during the first two years of life." 

(p. 219 ) 



Witk?n (1962) noted that the early mother-child relationships and 
living coAvditlons seem to be the determining influences on adult person- 
ality. Moss and Kagan (1964) saw maternal treatment from birth to three 
years as a better predictor of later childhood and adult ratings than that 
in other age periods. Sears (1957) and BsudurJ. and. waiters (1963) present 
further evidence of the influence of early child-rearing practice upon 
development. The home in which this study will be cond*4cted offers many 
opportunities to investigate the child-rearing practices and living 
situation, and the effects these may have child. 



The Population 



That the present position of the American Negro leads to negative 
self-perceptions has been noted by Goff (1949), Ausu^sel (1963), and 
Kvaraceus (1965). Coleman (1966) stresses the Negro's perceptions of 
inability to control bis own environment. The high correlations reported 
by Coleman between feelings of being at the mercy of chance happenings 
and such factors as school achievement coincide with the findings of 
Hotter (1966) and others investigating internal-external control expec- 
tancy. A Series of studies were cited by Rotter as providing strong 
support for the hypotheses that the individual ^o has a strong belief 
that he can control his own destiny is likely to be alert to aspects of 
the environment which provide useful information for future behavior. 



to take steps to improve his enviroanental conditions, to place greater 
value on skill or aohievesent MjLnforceaents (Gore and Rotter, 1963; 

Batt e and Rotter , 1963) • Although it has. been shown that internal 
control is related to affiliation and initio iive in iog>roviiig conditions, 
the q**.estion of iAiether opportunities to affiliate and improve the life 
sif uBlion will change expectancy to a more internal direction has not 
been previously investigated. 



The Kon-Professional Worker 

The utilisation of persons as educators \rfio are seen by the parents 
as like themselves .’jaid with whom they can easily identify is an innova- 
tion which attempts to aid both mother and child. Reissman (1966) and 
Levinson and Schiller (1965) report the utilisation of non-professionals 
who are themselves membakS of the low socio-^economic treatment group to 
increase communication effectiveness ss well as relieve case loads of 
professiimal workers in welfare agencies, when use of the indigmous 
non-professional involves an educational program dealing with interper- 
sonal relationships, coomunlcative skills, professional confidentiality 
and maintaining personal identification, perfor«dance at a high level of 
competency occurs. This competenoy, however, can he maintained only 
continuoue interaction of the non-prof essiona'' and the professional; by 
a congruency of beliefs jonceming human beings. This kind of constant 
interchange is central t> the proposed study. 



This study, therefore, is designed to investigate, in a population 
representing Indigent Ke^ro and «hlto families, in rural, small town 
and small city settings, the effects of psycho-soclsl environmental 
variables described above upon the early development of children, it 
will serve to begin to fill in some of the gaps in our knowledge about 
the population., the effects of stimulation, and the means to be employed 
in educating mothers in procedures which enhance the development of their 
children. The pilot project, described in Appendix Al, laid the ground- 
work for this project. 



3. OBJECyriVRS 

The objectives of this project are to find out whether the use of 
disadvantaged women as parent educators of indigent mothers of infants 
and young children (a) enhances the development of the Infants and chil- 
dren and (b) Increases the mother’s competence and sense of personal 
worth. It is understood that these two objectives may have a functional 
ralationship with each other, and our hypotheses will reflect thl^, hut 
here we see them as two equally important outcomes vltich may be treated 
as independent, it is, of course, understood that other approaches might 
accomplish such objectives. The aim here is to investigate whether this 
particular complex of activities accomplishes the goal. 

In order to measure accomplishment of those two objectives, hypo- 
theses have been developed relating to such classes of variables as: 
homo situation, oontont of stimulation materials, amount of stimulation. 
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.. third objoctive, alaply stated, is to Increase ow “*.5* 

boos life of infants in this population. As Ainsworth 
date, there Ip little published information about infants in 
natural habitat, the home." {1964, p. 1) In order to atbleve this objec 
tive, k series of questions has been framed. 



Hypotheses Eeiating to the First Objective 

1. At the end of their first year of life, diildren uhoae mothers 
were educated in the stimulation series will be aore highly detaloped 
than those uhose mothers received no instruction. 



a* They will perform successfully on more series tasks. 

b. They will score higher ^n standardized measures of develop- 

no»t. 

0. They will have mos?e awarenoss of color and race* 

These three {^hypotheses apply a.,so to hyri^^>theses 2, 3 and 4, and 
in null fashion, to ©o 



2. At the end of their second year of life, 

were educated continuously? sine® the children s ir .»truc- 

highly developed than (a) tho^e children whose 

tiL in either the child’s first or second year (b) those children wh 
mothers received no instruction. 

3. At the end of their second year of life, 
eiuotU in only the first year 

than children whose mothers were educated in only the second ye r. 



4. At the end of the first year of life, child^ f°f® “twf 
rare educated in the series will be more highly dowlop^ ^af^ual 
■hose mothers received a different pattern of inetruction, of n eq 

Length of time. 

5. There will he no difference Wtwe» th^e 

received no instruotion or visits and those wnose movhe.- had montn-y 
visitA from nurses during the first year. 



Hypotheses Relating ’>‘ha Second Objective 

6. Mothers who receive instruction will have higher expectancy of 
internal control than those v«»o do not receive inetructic— 

7. Mother- who were educated in the series will have more elaborate 
language codes than those who were not educated. 

8. Mothers m>o were educated in the seriee will have hliher feelings 
of solf-oateam than those who wore not ine ■noted. 








9, Mothers who wero educatod in the eerier will have different voioe 
^lualitiea (pitch, loadness, tenpo) than those who were not« 

In all the above hypotheses, differences will also be a function of 
length and tine of infctruotion. The longer the time, 'ind the earlier 
the instruction, the gk^ter the differsnee* 



Hypotheses Relating to interaction Between Objectives (a) and (b) 

10. There will be a positive correlation between the mother's espec* 
tancy of internal control when the baby is six menths old and the devel- 
opmental level of the baby at 1 year and 2 years of age for those 
receiving inr. ruction. 

11. There will be a positive correlation between the m:#ther's expec- 
tancy of internal control when the baby is ^^ix months old end the emoimt 
of verbal activity of the mother. 

12. There will be a positive correlation between movement of the 
mother on internal control orientation fremi 6- 21 months and success of 
the baby on the series tasks. 



Questions Related to the Third Objective 

1. What is the density and crowding sitmtlon in thesw homes? 

How many people are in the home, and what are the space conditions? 

2. Who actually ^H^jres for the baby? How many play mothering roles? 

3. What is the extent and nature of verbal interaction? 

4o What is the marital situation? 

9. What happens during the visit which disrupts instruction? 

3. What is the health situation of the baby? 

7. How many children does the mother have? 

9. Will there be differences in mothers' conceptions of the ideal 
infant, ideal male infant and ideal female infant according to age of the 
Infant, race and parity? 



Additional Hypotheses 



13. There will be no difference within or between treatment groups 
as a function of the situation variables of: density and crowding, 
multiple mothering, number of children, marital situation, disruption ^ 
mother's sex-role expectation jCor the child. 



7 



14, Childron in homed with higher levels of verbal interaotion will 
be more advanced developmintally, within treatment groups, over those in 
homes rith lover levels of verbal interaction, 

15, Oirls will be more advanced than boys, within treatment groups, 

16, Within the groups receiving instruction in the aeries, both 
mothers' and children's development will be a function of the number of 
completed visits. 

17, Oiildren ^o are reported more often as ill cm make less 
progress than those least report'^d ill. 



4. PROCEDURES 

(a) General Design 

The major treatmont variable is instruction of the mother by 
the parent educator in the stimulation exercises. This instruction is 
given once a week, in the home, on a regular h(»ie visit schedule. The 
mot.uor is not only instr^^cted in the mechanics of the exercises^ 
but also la the general attitudes toward seeing them as 
play, to be engaged in at odd moments when both mother and child might 
enjoy them. These materials, and some skills in toy*-making with paper, 
encouragement of all forms of play, are presented in such fashion that 
the mother learns by imitation of the parent educator, who demonstrates 
on a doll ii^ile the mother holds her own baby. The mothering role is 
not assumed by the parent educator, «ho involves the mother in the actual 
task. 



To test the hypotheses and questions, each family in the original 
sample from the pilot program (For a description of sample, see Appendix a 1) 
is to be followed until all children reach their first birthdriy. This 
will take until January 31, 1968,. The first baby reaches his birthday 
about June 15, 1967, so that there is about an eight month spread. As 
babies reach this birthday, the group containing the mothers who originally 
received stimulation will be randomly assigned to the second year stimula- 
tion series or no stimulation group. As the original control babies reach 
their first birthday, the same type of assignment will be made. This will 
yield four main groups: E. , receiving Instruction from the babies* third 

month to his second birthday; B/C, receiving instruction until the first 
birthday but not during the second year; C/B, receiving instruction in the 
second year but not the first, and receiving no instruction in either 
year. 



J* Gordon and J, Ronald Lally, intellectual Stimulation for infants 
and Toddlers, Gainesville, Florida, available through the Institute for 
Development of Human Resources, 1967. 
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7ABL1S X 



XlUSAlXmNT PLAN 



Group 


original n 


Treatment 
3 Mo-l year 


Treatment 
1 year*2 year 


®i 


75 


Series 


Series 


B/C 


75 


Series 


• e 


Cj^/B 


13 


Nurse visits 


Series 


V® 


12 


• • 


Series 


Cj/C 


12 


Nurse visits 


e e 


Cg/C 


13 


• • 


e e 


®2 


30 


Series 


Begins 7/1/67 


C 3 


30 


Other stimulation 


Begins 7/1/67 


«4 


30 


• • 


Begins 7/1/67 



anothir rtiotr^er It is this particuier series, or 

®p®"* ^ *•>« j*™® instructing 

tte oo-fcer, three aer groups, <E», C~ and c.) selected in the same fashion 

sL^a Ai? »nd randomly assigned to 

tiii» ’ ***”*■ ®*i»ul»tion and control were started in 

July, iW7. Thirty babies will be assigned to each group, which means it 
^11 take until about September 30, 1967 to assign tto Iwt tote afs 

ti^ P8M«s bow in the hospital jSing^his 

tlon S:«r';he toteto.'S^S: terthto^” «>«»ive instruc 



asei J!^a '*» bare mothers in the s/C group are 

assigned to -ork with mothers in the E„ and C/E groups. Hiey arrahir 

nove°o^t^L°rtrnw!*“® *""** ”“®‘‘ *•***' birthday and 

!a! * V *“d are dropped from their casa loads (Rs/tiM 

chart and population data see Tables 3, 4 and oiap) ibe tose loL at o!!^ 

*®” ““****“ be maintained. Kew parent educators 
tine ®“®^T® training in tb® sarles, were recruited for half- 

ttae work from underprivileged mothers who are working in Bead start nnri 

®°“* ®>*y o“ wIgStolent tos“ 

*? *ir balf-tlme). This plan is bei^ us^! raWer 
fwf oying ‘>nly three new people, so as to control for the personalitv 

i“"“e“oo results with too few 

'“’'® ^®''®^°P9‘'< tbolr own instructional procedures and ^ 
content based upon thetrHead Start eaperience. and their generTtoSgrounds 



Tho sme staff ratio, of me auporvieor to three educators, win 
fee maintain*i. J. The supervisors will he described under staff. 

The treatment variables are thus; type and content of Instnnctlon 
(Eg VC. C 3 I 1 length of instruction and timing of instruction vsc B/C; 

B/C vs. C/E; Bi vs, C|) presence of instruction (B^ vs, 2 » ^ 

V8. O* ’ 

The depend^- *a^ables are: Changes In isother and developmental 

level of the H ^ specifics are contained in the hypotheses. 

( b) 8 ampl t> 

The sasq^le was described in the pilot project material in 
Apfuendix Al. Briefly, it consists of indigent mothers and their babies 
bom between June lb, 1S66, and September 30, 1967, at the J. Hillis Miller 
Health Center, Mothers were originally assigned to the ejtperisental or 
control pcHDUlation on the basis of geography. 



(c) Data Ooll w^tion 

Ifee data on the mothers consist of a weekly homo visit obeer- 
vaticn report called PBWR (Parent Educator fOekly Report), the Rotter 
Social Reaction Inventory modified to reflect a fourth grado^rpadlng level 
( 8 RX>, the Markel Voice and l<anguage Aesessment psxa-Xingulletio measure 
OmAlf the Estimate of ^ther Expectancy a acmantio dlffercmtial ccaaure 
(EB3E), the Mother How I See Myself Scale (B18U), and a Final Observation 
Report ineluding demographic aikl ecological data (fOR)<» 

The data on tfea child include PBffil, FOR, the Teat of parfor- 
■anoe on Series Taska (ST), the Oldman raoe-awarenesa meaauwi (RA), 
and the Cfc?iffiths Scales of Beivelopment (®). Jt ia recognised by the 
principal inveatigator that there are no clearly aatisfactory meaaurea 
oi intellectual development for this age group, however, thia defiOieney 
will ba overcome in part in that the above standard measures mill yield 
perceptua-motor scores which will allow for comparison across groups. See 
Table 2 for data«gatherittg sdhime. 



Table 2 shows the data-gathering sdheme. The first-year 
consists of the ST, ISVIA, OS, and HISH scale. The 
contains the RA meaeure in addition. The RA 

sample of the total population. Thirty dhildren (15 Megm and 15 whit 1 

will fee raadorty cho*« txom tb» Bi, B/C «nd C« * ** f*^, ” 

90 children, and an additional 15 Hegro children from 

will constitute the sample, ttiere is an insufficient 

children Ir the Cg/C group to ineltsde then. Series tyt^ vW ^ ^^ 

CWLfftths testing (06) are being carried out tsf 

The Final observation Bbport ia begun by the Parent 

babies are 9 months and 21 months of age and c^pleted at 1 year and 

2 years of age. 
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TABL^ 2 



mTA-COLLECTXQN PLAN 

<®y Age) 



Age In Months 



Gifoup 


6 


9 


12 


IS 


18 


21 


24 


B, 


PBNR 


PEWR 


PkWR 


PEWR 


PEWR 


PEWR 


PEWR 


X 


weehXp 


weekly 


weekly 


weekly 


weekly 


weekly 


weekly 




ST 








RA<30) 








SBI 


SUB 


Battery 


SUB 


ST 


SRI 


Battery 


B/C 


PEWR 


PEWR 


PEWR 












neekly 


weekly 


weekly 




8A(30) 








BUI 


SUE 


Battery 




ST 


.SRI 


Battery 


Cl/® 


PEWR 


BfiWD 
Jr JSWK 


PEWR 


PEWR 


PEWR 


PEWR 


PEWR 


monthly 


monthly 


weekly 


weekly 


weekly 

RA 


weekly 


weekly 






SRI 


£MS 


Sft'ttOTjr 




ST 


8RX 


Battery 


V® 






PEWR 


PEWR 


PEWR 


PEWR 


PEWR 






weekly 


weekly 


T'oek?:^ 

RA 


weekly 


weekly 










Batten 


SUB 


ST 


SRI 




c,/c 


PEWR 


PEWR 


PEWR 












monthly 


monthly 


monthly 




RA 








SRI 


BUB 


Battery 


aiB sv 


SRI 


Battery 


Cj/C 






Battery 


EUB 


RA 


SRI 


Battery 




m 






TABLE 3A 

DATA-C0LLECJ10«f PLAN 
(N«w Cioups) 









Ago i'y ttontlif 




Group 


li 


3 


6 9 


12 


*a 


SEX 


PilRt 

ivookly 




SEX 




HZSa 






Bftttory 


Cs 




Hodified 






SEX 


PBilE 

iNMkXy 




SBt 






HISH 






tmttv9g 




6SI 






SEX 



H18K 









o 

ERIC 






<r< 

t; 



4 

I 



I 



4 * 





Sept 


« 

A 


mm 

1 


1 


£ 




fr 






mm 


C3 




4* 




13 


b 


<S 


li 

S 


H 

S 


& 


& 

< 


f« 




9 

X 


1 


« 

<% 


s 


i? 

i«l 


« 


00 

Is 



£ 



*^l 



IS 

M 



I 



* 



s 



1 

»« O In 


»i O In 


»( O IN 


Ot o m 


iM pm 


mom 


1 

m p m m pm 


m c 














1 


( 
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to 

fH 


















»tH • 

o 

5 




















8 


















S 9 




1 










j 


r '■ 

i 


3 1 


3 S 


3 














H H 

H rt 


H H 

H H 


r» 

i-l 


























■ 




_ ^ _ 1 


r 








' 












» 




e 10 

rt 


O <0 

H f- 


/ 

lC- 


E 

■ 








HI 

t s 

g « ♦; 


• 


M y» 

H 0 


ei to 

H <P 


" 3 


n to 


CO CO 




d to 

H 






n~, 

H 10 


:i s 

: f 


" s 


Cl CO 

ri 


Cl' o 

rt 


" 3 




S'*'S 

m 




SP 

ot 


s i' 


H 0> 


W’ M 

«H 


r* 00 


d rt 

H 




^ V IK 
9 Tl O 
44 44 

» 


\mammm 9 m 


"se 

OT 


* 

O ' H 
♦5 . n 


H ^ 


H © 


»«« Cfr 


»-l 0» 




mmddtrntm- 


s 

^ Cf 


d ei 

rO Cf 


os « 

<p 


tn m 


Cl p 


CO 00 


[ ' * 






«T 

8 


« s 


__ 

CO li| 


Vi to 

i 


CO ^ 

1 


CO 10 




. 




1»| 




' i 

H h| 

1 


Cl «« 


H i4 


Cf Cl 


1 


1 , 




1 it & 


p |{ 

^ £E 


3 

it & 


M to 
> 2 


S' 1 

' CO 


li'i 


1 «*• 1 


^--1 


9P 

t*' 



I 



2 

I 

I 






I 



I 




TABLS 4 



tABLB or POrtILATlON 
(nuKbor of dubjte^s b^f county)^ 



Itmb&x otf yiaailio 



County Orougs 





*1 “a 


S/C Cj 




c^'e 


<ys 


^3 


Alaohut 


131* 31 


43 14 


8 


12 


15 


19 


Bnkor 






1 


1 






l>r«dford 


1 2 


6 


6 


2 


8 


4 


CUy 






1 






3 


Goltabin 


a 


2 


5 


7 


2 


4 


Olxlo 






3 


7 


4 


1 


Ouvil 


1 












Gilcbvist 


5 


1 






1 


1 


i:Af*y<9tt0 










1 




Ii0vy 


13 4 


5 1 




8 


6 


4 


S3dS?lon 


1 


3 


2 


2 


2 


2 


PtttnMi 






1 


1 






Sttimnnee 








1 






TnyXor 






1 








ISnion 




1 


2 




2 


2 


Ibtnl 


180 41 


88 26 


30 


42 


41 


40 














% 0 M 0 tboae to novo 


to tbo B/C 8»>up M bnbloi ronob l5t birttidny 



Educators adsisister tbo Social Raactiou Xnvantory (SRI) during a 
weolly viait. other testing necessitates the presence g£ another st^ff 
nniber in the hose in addition to the l^arent Educator. In order to reduce 
the nothers* discoaiiorts appointnents for these visits are nade and dis- 
cussed by the Parent Educator with the mother in advance* The SUE » is 
being administered at 9 and 15 months* 



(d) Analysis 

The primary design is \diat Caspbell and Stanley describe as the 
*’Posttest-only control group design/' which they recooaend when pretests 
in the usual sense cannot be performed* They state, "Within the limits 
of confidence stated by the tests of significance, randomisation can 
suffice without pretest*" (1963, p* 195) Analysis of variance will be 
uaed to test hypotheses 1-9, 13-15* Pearson-Product moment correlation 
will be used for hypotheses 10, 11, 12. Hypotheses 16 and 17 will be 
tested by CSii-siiuare* 



(e) Time Schedul e 

1* Instruction of original groups until last child reaches first 
birthdays July 1, 1967«^january 31, 1968* 

2* Instruction of groups B|^, Ca/E until last child rsschss second 
birthday: July 1, 1968' > January 31, 1969* 

3 , instruction of groups \ and until last child reaches first 
birthday: July 1, 1967-june 30, X968* 

4* testing of children at appropriate birthdays bsglns July 1, 1967 
snd continues through January 31, I960* 

S« Analysis of final data: February 1, 1969-Aprll 30, 1969* 

6* Preparation of final report: Uay 1, 1969-June 30, 1969* 



Significance of R esults 

This project has generalisation power beyond the Horth-central 
Florida regi^ in wliich it is being conducted* The Results can lead to 
the utilisation of this spprc^ch not only in other rural regions in the 
countsry, but also to urban areas* It is an economical approach to the 
problem of reaching young children, It can also be taught to woi^effs in 
international projeotti who in turn can edjoate other indigenous p^rmnr 
nel* For example, agricultural workers. Peace .Corps and AID program 
people can carry out such u project with little cost after training* 

In addition to the practical c^eralisability, the scientific results 
will offer many leads into further research concerning the cognitive and 
affective development of children, and the eiiect of environmenta on thei^ 
development* What ws will find out thus has two prongs of effect on the 
soientifio snd social cosmunitiss* 
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THE PILOT PfiOJfSOT 



A pilot project was begun in Junc^ 1066 » supported partially by a 
$60)000 grant iron the Fund for the Adyanoenent of Education^ The siajor 
purpose of the pilot project was to develop a way in which early inv 
vention into the lives of babies might break the poverty cycle, ^e 
project attempted to simultaneously raise the chances that the infant 
would reach a higher level of intellectual functioning and that the 
adults stoo mother him would gain in competence and feolings of self- 
worth* The technique of using disadvantaged women to teach mothers how 
to stimulate their infants was developed. 

This program) described below, demonstrated that a small group of 
disadvantaged women could be selected, instructed and placed in dis- 
advantaged homes to teach mothers ways to stimulate the perceptual, 
motor &md verbal activities of their infants. 

The research in the field indicates that disadvantaged peopl<i 
have a sense of lack of control, of helplessness. If an Infant is 
taken from such a home, and receives stimulation directly from a pro- 
fessional, and then returns to the home, nothing is done to break the 
affect cyele« Could mothers be tau^t at home so that th^ would feel 
that they couM aid the development of their own children? Could they 
become partners and participants rather than passive recipients? %e 
Investigation of these questions is possible because of what va * learned 
in the pilot. 

le lack sufficient number of professionals, and further, there are 
indications ©f language, class and caste barriers vhicb might make it 
most difficult to rely on professiottfils to carry out a progaam of indi- 
vidual instruction of th© mother in the borne. Could women drawn from 
essentially the same circumstances as the mothers be trained to not only 
gain skill in stimulation but also in communication so that they can be 
the parent educators? How could these women be timined and could they do 
the job? These questions were answered in the pilot project. 

Given that early stimulation is desirable, that the home is the 
plc?e to do it, and that ishe mother, instructed by a nonprofessional 
fs^ a similar back&:sf;m»d can be an effective stimulator of her Child, 
of What should sudi stimulation oonsisi? Those homes are barren, some 
lack electricity or any items but the barest necessities. Elaborate 
self-stimulating devices are thus Isuippropriate. Simple exercises, 
designed to provide the infant with visual, tactile, auditory and 
kinesthetic inputs are desired. A purpose of the pilot program was to 
develop and test a series of exercises designed to provide these inputs 
in a fashion that would not ciily itimulate the child but also provide 
the mother with the chance to <^gage in active transactions with her 
baby. 
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SMipla of Mothers in Pilot 

By the end of the pilot project (suauaer, 1967) 150 aicthere had 
received eoae instruction in one series from the ptrent educators # A 
control population of 50 families did not receive such instruction^ 

Uothers and their infants are identified at the birth of the latter 
by the obstetrics staff of the Teaching Hospital of the J* Eillis Hiller 
Health Center of the Hnivekaity of ?lor:ida* Ihe criteria for selection, 
in addition to the economic code of “indigent” on the hospital admission 
form and residence in Ala«8hua and eleven other counties Case map at end 
of A) are: single birth, no breech or Caesarian delivery, no 

complications to mother or infant, no evidence of mental retardation and 
no evidence of mother’s mental illness# The birth rate at the hospital 
is such that, beginning June 15, 1966, about 30 babies a month were added 
to the sample up through January 31, 1967# Assignment to esqierimental 
or control group was based on randomization of geographic area and 
avoidance of contamination# Towns and their surrounding areas were 
randomly assigned as experimental or control towns# Then they were 
randomly assigned an Negro or Caucasian toims. A given town then can 
be experimental for one race and control for the other# Cainesville, 
which has a relatively large arcs and population contains control and 
experimental *.»;.bjects of the same race but in different areas (they are 
separated by f^t least four blochs)# Thus, the risk of contamination was 
minimized# Frocedures for notification and assent will be discussed 
under procedures# 



Sample of Parent Educators 

Fifteen parent educators, 12 Negro and 3 white (in rough proportion 
to the ntusbers of Negro and white deliveries at the Hsalth Center) 
selected in August, 1966# The original criteria were: high school grad- 
uation, unemployed or low level employment, some ea^erience with Infants. 
Applications were solicited through church groups. Head BtLJt Centers, 
school officials and finally the Florida State Employment Services. 
Interviews were conducted nurses from the fitaXf, and final selections 
made by all staff members# Two of the white educators did not meet the 
high school graduation criterion. There were zany Negro applicants; 
few whites# Thirteen of the original group remtls^ on the project to 
date (Sept«sber,1967)# 



Procedures 

ae pilot project wf.s a combination of resv^arch and dsswnstration, 
so that the procedures wire kept as flexible *:s possible, y^t as ds- 
tailed as possible to allow for evalviation# 



Training 

Training was based on the concept that in order for our trainees 
to do a sufficient job and in order for the staff to find out the beliefs. 
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silills and attitudes the trainers brought to the projeot, it vras necessary 
to insure that the trainee realized that her opinions^ ide.^s, and atti- 
tudes vers iniitortant to the success of the effective progras», Sach part 
of training, ihether lecture, large group discussions, snail gi'oup dis- 
cussion, rol»’playing, tield trips, interview training, observation prac- 
tice or work vritb dollu and/or live babies and aothers was based rn this 
fundanental belief* 

Each day of the intensive fiVe week training period (beginning 
Septenber 5, 1966) was filled with problem-solving activity by the 
trainees* The topics discussed were always problems of basic concern 
to both staff and trainees, and usually cane about from ti^uestions brought 
out by trainees during a role-playing session or some other practice 
exercise* 

Another position taken by the staff during training was that the 
trainees would be treated as professionals and held responsible for 
different areas covered during the training period* Trainees were 
neither coddle«i nor checked upon continuously. The wonen responded to 
this treatment and actually enjoyed the responsibility given to them* 

^is attitude lias continued through to field work with the result that 
home visits are thought of as a professional responsibility rather than 
as Just a Job* 

Vhe moat effective training procedures were operations as close to 
reality as possible* Lectures were brief and usually served as explan- 
atoa^ beginniniss of activity exercises* 

We found role-playing situations most useful to teach the series 
materials, interview techniques, and observation practices* the enlist- 
ment of strange (to the ^.rainers) mothers and babies acting as subjects 
for the trainees was successful* 

notion pictures were used for objectivity of observation* The 
ability to show a scene over again and again has obvious advantages 
for this type of training* 

As training progressed the trainees became more critical of their 
own and other trainees* skills* They were by far their hardest Judges* 
For the moat part criticism was constructive and helped raise the level 
of' trainee competence* 

Each series of exercises was explainsd and reasons wars given for 
its use. Discussion followed tho explanation* This was followed by 
demonitration of the exercises w;Lth a doll* Practice with dolls followed 
this step in small groups* Diacussion of practice sessions was followed 
by work with tiables, which was followed by s final discussion* Ihe 
discussions w«re informal and mony timss spontaneous* 

The largest task was the mastery of the series materials* By the 
end of training each trainee knew every exercise to be used, the reasons 
for its selection as part of the series, what it would do for the bat^ 
and, moat important of all, how to teach mothers to teiL^ their children 
the different exercises without letting Idle mother got the idea that 
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sbe ««0 being *'t«UL . et” or that she didn't knov hov to take care of 
ber baby. 

Oaring tbe iaet week tbe trainees were sent to the bsgpital .to 
nake initial contacts with prospective notbers. Innediately after the 
interview, tbe trainee reported back to a snail group, in one of the 
conference rooiiis in tbe hospital and reported to ber fellow trainees 
bow things went. These were more support groups than discussion groups 
and were used to relak the trainees before and after their Initial 
contacts with the nothers. 

Field work started gradually. Bach research staff neaber was 
assigned three trainees, who are now Parent Bducators, to supervise, 
for the first week of field work the parent educator was in the field 
in the noming and consulting with her assigned supen’isor in the after- 
noon, These consultations dealt with Questions the parent educators bad 
and problens she had run into. Supervisors did not give direct answers 
to problens but explored with the parent educators different ways of 
attacking the problem. Bole reversal was used in which the parent edu- 
cator tried to put herself in the shoes of the mother she had just vis- 
ited. Intensive training terminated with a pajrent educator and super- 
visor visit to each home that had been assigned. This visit was used as 
a final aid in observation techniques (the supervisor and parent educator 
filling out forms together) and as a means by which the supervisor 
could get bettor acquainted with bis parent educator's mothers. 

Bach Friday is set aside for in»servi«^ training, individual 
conferences are held with parent educators on this day and study in 
pertinen;^ subject areas (child development, interpersonal relations, 
related community functions) is pursued. 



Presentation to Mothers 



The parent educators, as stated previously, held interviews at 
the hospital with the mothers. These interviews were designed to 
63 q>lain the program and gain the mother's assent to visit the home. 

The second step was a hone visit about six weeks after birth. For those 
babies bom before October ISth, the six-weak visit was the first con- 
tact. These nothers who were willing signed permission forms, repre- 
senting Informed consent, in keeping with NZH procedures. Instructional 
visits wore begun on or about the time the infant was three months old. 

flalf tbe control population (25) were, also contacted and invited 
to participate on a "talking about your baby" basis. The remei^^dei of 
the control population will not be solicited for active participation 
until the end of tho pilot program. 



Intervention Procedures 



In brief I each home is visited once a week for a maximum of 40 
weeks for tkose babies bom in summsr I960 to a minimum of 18 weeks 
for the last baby to enter the pllo\ project whose birth was ttanuary 31, 
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X9G7. At the home vi»itp the parent educator inriructs and vorka with 
the nother on no «ore than tww exerclaee a week, after ahe haa deter- 
mined the ablXity of the baby to do the exereiaea In a given aeriea« 

The parent (Sducator oonpXetea an obaervution record (attached) at each 
vlalt, 

There are two control populations: one, in Which no home wlaita 
are made, hut ^ will he contacted as the balqr approachea hia flrat 
year for permisalon for testing* Based upon one oj^rlence, such 
permission will he readily granted. Second, the homes of the 25 fam- 
ilies in a control group are visited about once a month by a nurse 
from the Health Center College of MUralng, who talks in general terms 
with the mother but provides no concrete stimulation. Assignment to 
these control groups was* random from the general control population. 

The pilot program has demonstrated the feasibility of the operation. 
Now, careful research utilising the technique is the next step. 
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APPSfOXX B 



Parent Educator Statenents 
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•fliis baby has not progareased vory will beoauio thi aotbov niViar loxka 
with bin* Sbe mil toll S9 abo ia goamg to do tbo ixerelaoa but 
abo novar doaa. Tbe baby t?iia vary bard but ba doaan't ataaeaad 
baoauaa vbc« i co»e back tfca waik after X*va glvan bar coaa aaearelaac 
to dO| tba baby aaasa aa if ba*a navar aaan thita bafora» 8a playa 
mth tba aatarlfil aa if tbay ara nav to bi» inataad of dolnf tba 
fxarciaaa aa if ha bad already bad the axpariaaea of doing this before* 
8atty Jonaa baa stated that aba would like to drop out of the project 
whan nav bal^ bacoaaa I year of ago. ^t ia July 33« I9a7« aatty 
baa bean bard to wotk with baoauaa aba not intaraatad id»an tba 
project began and bor intm^st hae groan lean over the past year. 

She eisbes to drop out of ^o project aa aoon aa her baby la a year 
old md aha ia trying to avoid ne until that tine ooaaa* 

Ihia baby doaa fairly well ehanevar X can aae tba nothar avery eaafc. 

If she atarta to avoid no for a few vaakc aba loaoa intereat and the 
baby gota behind. She alvaya aaya she it intereated and o&nts to 
continue in the project but ahe doaan*t have vary nucb tine with 
three other children in the bona, they ara all pra-acbool aga^ 
and aha baa quite a bit of work to do. 8b^ aaya that the baby in 
the project takea up quite a bit of bar time, and thin ia why aba 
gate behind, ao aba avoids na baoauaa aba baan*t dona the 
axarciaea that l*va left with bar. 

Thia baby atartad out working in tho project vitb bar aiatar. 

Iba alater was very interested in the project and triad vary bard to 
keep up with tba axereiaaa that I left with bar each weak. Ilow 
tba sister ia working and the notbar is at bona with the baby* 
lha aother ia not vary intoraated and doesn’t work very wall with 
the baby. A lot of timis the baby ia asleep and the notbar will 
tell ne that abe la not at bone because ahe doesn’t want to awake 
the bi;by* Ibe baby is easy to work with and very cooperative. She 
anjoye the materials *?ery much but the notber doesn’t seen to care 
one way or the oth^*> fibe baby does the exercises or not. 

She will listen when i. exi^lain the exerciaos to her and tell ne 
that she is going do it, but the next week she doesn’t renenber 
then, and ska expeciui ne to do the exercises with the baby to see 
if i«be has learned bow to do it. 

I believe «Tulia works with her baby but the baby is Just laay« 

She will look at the naterials and play with them but never will 
ahe do we want her to do. This baby will eventually get the 
exe^isaa I've left with her but it takes quite a long tine, 
longer than with the other bablea that X’v«* worked with. She doesn’t 
9063 vary intereatad in any of the object'^ that X’ve presented to 
her so far. There no toys that she particularly likes and none 
that sl^(.^ u'eally likes to play with. She will play with Just a 
few toys maty now and then. Other tines she Just sits, looks. 
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and orawlt about, not joying much attention to anything* Jtolia a^vaya 
the axarelcaa X'va left with her and ahe even trlea new 
thlnga* However, ahe geta die ;».^'^^ged whan the baby takea ao long 
to do the enarolaea and ahe feeia that her baby la behind evei^ 
other baby in our project* X have to conatantly tell her that the 
baby la working In the right aerlea for her age, but ahe doean^t 
believe ee beosuae ahe reallsoa heraolf how long It tshos the baby 
to do each of the exerciaea* 

Olrlean la very eaay to work with: ahe doean*t nlaa very wany 
appolntnento, and her baby la vary cooperative* Be enjoya the axer» 
data, he #nj;/ya the saterlala and noat of all he enjoya bla wothar 
playing with hln* The eothar enjoya the project very wuch, and 
ahe haa noticed the difference in thla baby and the baby ahe had 
bafore hln« She aaya that he can now do things that her other 
babloa were doing when they were one year old, and thla bal^ la juat 
alx nontha of age* Whenever ahe niasea appolntnenta it*a baeauae 
ahe haa been called to work on her part-tine job and doaan*t have 
any way to notify me* I never nlnd If X have to sake or four 

trip# to her houae, baeauae I know ahe would contact ne If ahe 
could* 

Xn trying to answer the five queatlona given ua: first of all X 
feol that If the nothera would work with their babies every week 
constantly, the bablev would progress nuoh faster than they do when 
the mother will do tho exercises one week and miss you the next week 
and the third week she has forgotten what she was supposed to be doing* 
Xn answering the second question - Why do you think mothers drop out? 

X think mothers drop out becauso they are not really Interested In 
the project when It begina and as the time goes on they get tired 
of you coming each week and they forget their exerolsea and feel 
that you will bo angry at them, so, they avoid you and eventually 
they juat tell you that they would rathor not be bothered becauee 
they don^t have time to work with the baby the way they should* 

S(»ie mothers that are very interested In the project have to leave 
the area for one reason or another and for thla reason 1 think our 
project Should be more wld%ispread, within llmlte, of eourae, but 
X think we might rea^ more mothers If we expanded our asrea a bit 
more* 10 answer the third question, some mothers are easy to work 
with because they are intereated In their bablea and they want thair 
babies to outdo everybody else*s baby* ibid, the mothers that are 
not Intereated think the whole thing Is silly — that you esnnot 
tesch a tharuo «»mth old baby anything* Once they develop this 
attitude it*s very hard to change their minds* Ihey believe that 
babies are to be seen and played with but ahould not talk or anything* 
One of the diffloultlea mothers run Into Is that tholr working 
houra make It difficult for them to partlolpato la the project* 

Ihey feel that 5dien thoy*ve worked all day or ell night that lt*s 
ves:^ annoying to have someone coma In to toll you to play with your 
baby* Another difficulty la this business with visitors In the home, 
«»g*» picking the wrong day and the wrong time* 
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caorm *5 ©as of my most int^ftsd sad ooncemsd mothswi. Sko !• 
ususUy o» tims for hw appointment* and neve? Bi*»e» appointment** 
Progre** 1 * rapid* Ska doean*t *eem to havo any problem** Her 
hueband 1* n very conaclentlon* fttker and 1* actively involved* 
batk are easy t© vork «1^ becauee of their underatandl^ of 
the li^rtance of the*e activitie* to the normal growth and develop* 

ment of their child* 

Henrietta 1 * acmeehat like Hloria Smith* She too i* conw3Pn*d 

•bout h» btbjr** gifowth — MutaUT, l*^*^®*^^?* ®'** 

aometlme* ml**e* appointment* becaucie *he work* In the field| but 
•he trie* not- to* Ihl* baby** progre** is fine* Here again 1 * 
another actively involved father* He** usually home dwing the 
morning* and work* at night* There *eem to be no problem* — 
family problem** It** a lovely home environment. There are three 

other aiev^e and brother** 

lira* 4^one* i* very concerned about her baby* however, *he doe* work* 
Ifjenever *ho*» not home her mother take* oare of the baby or her 
father end *he alway* give* me permiaaion to work with h*r moth*r or 
father, tdioevev might bo keeping the baby. Her baby 
b«by. H» r*«ct» Jurt gr*«t bwwM the aother take* wt 
the tahy and help* train and ahow and explain many thing* to it wMCh 
help* the heby a great deal* 1 think the baby hasj nany adequate toy*. 
All of them go along with Hr** <Iteae* and her huahand take* » 
deal of time with the baby too when ho*a at hone* They re not 
vary Miab aonay. Mr* acmes and her huahand ae«m to haw m>* » adu- 
cation than moat of the mother* that I*m working w«h. Mr*. 
i* concerned and aak* me several question* like what can X do with 
my baby* She take* more interest than moat mother*. 

I ^!on*t think Mrs* Smith 1 * concerned whatsoever about the heby. 
Moat of the time when X go to tho homo she is there with friend* 
listening to T,V., playing carde* She really doesn’t take the time 
out with tho baby to take the baby up and do the exeroiae* or any- 
thing* And if X’n there working with the baby, ah® leaves me with 
the baby and goes out and talk* to the neighbors or watches T.V., 
or whatever she’s doing* 1 think that she feels that Just 
another person oo!iing in, that** all. She feel* thl* 
because many time* she’ll say, ”co»e on and let • wat^ 
tell* me what’e been happening in the picture* X reglly don t know 
bow tho baby's dtoing baeausa one day X’lX go in and he won t respond 
and then other day* he might do some things* X don’t think she * 
really working with him* I've gotten to tho point ifeere X v® just 
about- given up on her* X go in and X try to get her inter/ested in 
the behy or whatever X’m w>lng* Maybe for a few minute* she mi^t 
listen to me* but the children might cos© into the heme and aha ii 
go with them* X’vo tried every way that is possible to try and 
]i0r involved but it doesn’t seem like it’s working* 



I tIlUik that Mrs« Smith mthm with Migr oaXy thm Vm tiaam In 
thm hmm^ HmUy tb«M avt aavml adaltf 2s% tbm bom and mmv 
kXda thmem plasrlag* With tbm typa of UKijaafa aad thm tom of 
foiot that thm mtbwr uata^ th§ hhhfU XikaXjr to piflfc op aost aagrtiULoi* 
X thimk Ur§ lalth la aoM^kat a Mf-tiat pavacau Bar frlaada oona 
ofwr aad tliay*ra tlia partp typ** Xbap 4aat doa't oaro ihat ^rpa 
Xaaaaass tbap aad aaap tiaaa X po ia tiMi lioea aad tka katp*a 
oa tka oraaXlcf aad tkagr kavaaH akaapad ^ katp or aaortkXap* 

X tklak Mar tlaaa tkia aakaa tka kabr aakappr *ad bard for aa to 
aorft tltk* 1ka«a art tboat XS in tka koM, witk maoda aad oklldraa 
Xltiap altkin thm kotaa« Xka oXdaat OhlXd la 9» it fata varr 
oiofeiard to aork kaoanaa tka a^ta aXX kntt in aad aak aaar anaatloua. 
Baar tiaaa tkap taxi na lt*a raxp atiipid* Bor anapXo, idMO X oaaa 
into tka koaia^ tkaf aaid, "VoXX gaa^ tbo aouXd atar hara tdwiiflit of 
tka atopid idm of foinp and taking oana to an infant tkat roini« tkat 
doaa tS^ ka^ tssor about cans and ^flags?” Juat ikouikt it wss 
aon aa ka t atupid for no to ait thara and abor tka kakr differant 
okjaota^ atplain to tko kalqr and do tdiinga oith it» l tkink tkar*ra 
itwt tiring to naka aa diacouragad* fhar rant to knou iko aXaa ia 
doing tkia trpa of aork and if va*ra kaing paid and kaing paid tr idkoa* 
X taXX tkaa it ian*t Ikair kaaifiaaa and tkat ia it* than X taka 
tka aagaainaa in, uaualXr tka notkar Xooka at tko nagaaina ona dar 
and tkan tka aai^bora kaaa ibm* 

Banr of tka notiiara drop out kaoauaa of tkair aortting koitra* Sona of 
than raaXlr kata to faoa raaXitr asid aar tkat tkar don't raaXXr kara 
tinOo Xker*d ratkar Juat run and kida fron you aad than ihan you 
eatok up with than tkay aay "X Junt don't hava tina to ka kotkarad*" 
fron tka kaglnning tdian X firat atartad to riait lira* Jonaa aka 
told na tkat aka di^'t ki&vo tina* X tkink aka uaa juat eurioua about 
na oeaing in* Af tar ^a found out that X aaa a oo^uorkar aka «aa 
aXtogatkar diffarant^ Oka fait at aaaa* 8ka thought ssaybo samoa 
aaa aanding na in fron tka kaaltk oantar* Stony tinos aha'd ask na 
ahl<di ona of tka nuraaa aant na in fron Iho Mad On&tar* Mra* Jonaa 
la ill and T, think nayba aha fkougkt X had gottan koXd of bar sadioaX 
raoord or aonotking* Sonatinaa I think tka notkaxt raaXXy don't 
kara tina baoauaa tkay do aork at a eortain hour* Mayka tk^ apand 
soot of tko sosnings or aftorsoono gottiag propared for wssb again ssd 
fatting tka bat;^ mady to go to tka babraittar'a and tkar Juat don't 
ham tina* Mayba man X go in tka nothar ia Just fruatratad* Ska 
ftaXa lika aha ia being botkarad baoa^a tka tins ^^akaa kar too nudk* 

X don't tkink run can raaoh aon# of than rogardlasa* a*g»* Bra* Snitk* 
Xt'a baeauaa of kar attituda not beeauaa ahe'a ommorkad* X 
think raaXlr if a aothar'a ooncamad about bar baby ahataoamr^ aha'li 
ham anouid^ tina to take out a faa ninutoa* Sonatinaa otkar paopla 
going into tka feniXy een oraata a probXan with tina* Many tinaa 
you ean't kolp fron naking your riaita Xong boeauaa of tka baby^ but 
you akouXd try not to naka it a habit omry mek going in and 
apanding tka aana nuMbar of ninutaa or heura* Haora ia a probXan 
with saotkara not boing kono and not laaring naaaagaa aaying vkan 
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g|i«*d Ijftdk or ilirro !?»»•• So»»tl»M tl» *o^i«r lould j*$9 ^ 

ilio 4l<tai*t got g cbaac# to worir witk tilt ttty wr* ^*** ^***\?*J***" 
to ftoo 0bt Mid tl»t in® hid to fo 1*«* 

vitli aaothor frlMd of Md dM Mid tMt thio Udf «w^ liMtMid 
fj gnd rtiio didB*t liMt to ftco •• Mctuto of tSsftt smmo* 

IKiat o* IV M>mn t—l *tat !’■ Jnrt • m«iS. ttw dtfc‘t Mtoally 

MV «wt tliv « *» •“» **y* *“* * *•“ *“* ”•_!*” 

oS Miv ot «liM «bw 1 Mid • wveT^vlMr «Mld eoM mic 

te tlM «• alMMiitlw lMt„ ttot tbM* »M JM* • «>••«•• «* 

OTortgtifff 00 ttioir fooM «X,tofotlior# Ihor Mk Mot oro wo ouppoMo 
to do or Iww on X mqnpoood t^. drooo tho koty oad ** 
in ot o oortoio tint kocowf)# X koro tc^ do thin or toot* inof iioro 
000 ooeiiM oftor tlio othf>r» Ihoy foci kind of nortoM ^ 

X toXkod witk OEO oftor 3oii loft. 8ho lootod to kooo if lior ko^r 
r^ts did «l«t wo wootod it to do or not. At ooo t^ iho tkooi^t 
tkot 1 woo toXXino feor tho troth. 8ho*d ooy ho dido t te ^ 

**X*« rooXljr oohoood**' AH tho tinoa thot ho wooXdo't Mow off thio 

kokgr woo fMwtioipotirf. 

Mrs, 8oith is oooeoroid okoot tho feafcy oroa tho^ how 

ohildroo oro io tho hoiio, Xf oho doooo t howo tinOf hM 

dots tho cssreioofi wiM tho koky. 8ho luitioXXy oowo and work* io Wi^ o« 

Xhoro hofo koco good roouXto with tho kokjr kooouio ti® hoo noro pooplo 

to work with hi» oad thoy howo noro toys oad oq^Ipioat ia tho hooo 

which rMiXy holp, 

pii y l wg tho tiao X woo workiag with Mrs, Joaos feor kaky woo noro ootiwo 
than sho io tow* tho hoky ooono to ko la o cXight hoio aow hoMm 
of Mo difforoat oaoo hoXXoriag oad oooXdiag tho hokfi oo tho ho^ 
io rooXXy aot rospoadiag wuM ot oil aow, Mrc, Joaeo ooins to m 
wory latorootod in tho projoot, mio oXwoyo ooono to ho oMMrate 

•boitl tt» Imlv, Him ttU# «!• ken*, Am «l«v* 

t© te aoxt, **lloy X WM yoar toy to work with tho btky till atart wooa 

•r M* M«4» ■* t»' IMM iMittkiiig twe th* S«kjf *0 do. I* 

ties Mlv CM‘1 do ■OMllllBC. "V '*•’11 **y ^ ** 

it nor# Mo aoxt tino. Bat oiaoo Oho*o hooa workiagf tho hohy o 
roolly aot koing woskod with, 1 dca’t thiak Mrs# Jobm ot 
tho proooat tin# io woriciag with tho koky at oil* tho loot di^ X 
woo toS&iag with hor X tHiOk rMlly Mo woatod to toll so 
Mo woato to drea^ ©wt^ lost dssoa’t kaow how to toll no* 1 thiak 
Mo*o fifroid of hurtiag ay fooliago. Many doyo Mo*d My 
Mo'd goao out to piOk hor kohy up ia tho oftorsooao oad tho boky io 
aot eloaa, Mo*« alwsyo wot* oad Mo*o not olooping * 

ottsgootod o new kokyoittor kut oho Mid oho ooulda t afford it 
fiaaaoiolly* Sho®o working in o loundry* 

During mf f irot wioit with Mro* 8nith it woo wory hard for M te 
ogroo with Mrs. Snith on hor working hours* Xt woo oXao hard for 
no te ootM hor ot hono. Mrs, Smith is nuM ^ 

oko^t hor kofey kut hor working houro howo ooonod te hoeono sonownot 

0 proklon for no te go into hor hono* 
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1 hjkf beta heviag probXtM with tindlng Hre, 8nMh (*t ham iiiul ketfiiig 
as^olataenti with her. ViuelXj the aekte epr/ointaeate aad ntv#r Is 
hoMt ibea 1 erriwt, 8®werel tiaee I hewt eelctd her to five ne a rime 
bet the iaile to do so« Vhtatwer X call lira, aiith bar childrta aay 
that aha ie aot r t hone* 

Ibra* «loaat la waz]r iatawaated is the tbaoriaa and axareiaaa* 

Hra. Sriith ia wai^ anthuaad owar the project, but there have baaiji 
wmy rough dapa working with her* She novaa ewar^rtifie within the 
citjr and laawaa no addraaa tor m to tind her* Sawaral tinea X 
have nada appointsanta with lira. Baith and they have bean cancelled 
baoauaa ot her working houra* 



Oarlana'a father ia a nachanie* Bar nothar ia an outflowing and 
plain apOkan paraon* their houaa ia too anall for the naada of thia 
fanily« baoauaa they have four daughtera« the houaa oonaiata of the 
parcnta, four daughtora, a girlfriend about It yaara old, the huaband'a 
father who liwaa with than — he drinka duita haary and elao 
her father who liwaa with then* the friend will not atay with her 
diworoad paranta, ao they are content to allow her to live with the 
family* . thia hone conaiata of a living room with a aofa, a dining 
roon, a kitchen, a amall back porch with a waahing naohina, two 
badrocna, and aeraanad front porch, wilh city utilitiaa* th^ childran'a 
and the fri«id'a rooai contains two double bade and the naat^ bad- 
roon haa one double bad and a crib* the front aoratnad pok ’ a 
a single act on it* In all there are only two available alaaping 
quartara baaidealha two bedrooms* the huaband'a father ia only 49 
yaara of age but ha cannot hold a job due to the fact that he does 
indulge in alcohol to thia awtant* 

thia household ia canpcaad of the bnfay, fatha'^, mother and one brother, 
tho huaband ia older than hie wife but this ia bar aacond marriage* 

She ia just 21 or 23. Bar first huaband died vhan they were only 
married aim months* She bad no Children by the first marriage* the 
housa is s two bedroom, frsso building* the Children deep one 
bedroom and the parents in the other* there ia a kitchen and also 
a combination living and dining area and one bathroom* She is a 
vary good mother* fiha believes if you spare the rod you spoil tlkw 
child* She ia very interested in this project and aha always takee 
the time to listen very attentively and appreciates anything 
thmt you will tell her that will help her to better her children. 

She's also inquialtive and damsels eag^lanatioha* She has to have a 
reason why W3 do thia if aha does not understand it* But once She 
has thia reason she goes right along and aaka for more end the other 
day when X told her that the year was up and we would be calling and 
keeping in touch with her, her face just fell* And of all the mothers 
that I would have to give up, thia ia tho person that would benefit 
moat from being in contact with someone that could give bar some 
information, because her mother had died when She was quite young* 
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8h« tttodf toMione to coniTide in and not so confids in as to toil 
o3q;iori«neos sho «ould liko to kavo^ Skii's aiways asking ns iCo* kooks. 

Ibis faidly is ccaq^osod o2 tbs paysnts^ tbs baby ksA ons sistsr. tbsy 
liys in a snaU tvaiisr abont 8 X oii tbs osssta)^ prsnlsss on 
tbs Panssoartb Road. Ibis road is Just otf tbs Xsvbfsry Road. 

Tbis bouss is always topsy»turvy«, ttings ars tbrosn bitbsr and yon« 
Ones in a ibils sbs*U olsan up, but sbs clsans up sn^t nakss no sffori: 
to mbs bar oblldrsn kssp it this way o;ir sbs bsrsslf l;ssp it this 
wmje ti thsy spill soastbing on tbs fl9or, sbs dossn*t sm botbsr 
to got up and wips it up. 8bs is strictly a bousswifs but sbs doss 
want to go to work. 8hs says sbs bas to bslp pay Mils. Sbs 
rsally is nssdsd with bar cbildrsn bsoauss tboy are bot^. snail end 
tbsy would bars to bawc a babysittsr. .Anything that sbs would nsks 
would esrtainly go to ps^ tbs babysittsr. Ear husband is in oemstrue* 
tion work and hs is also tbs osrstaksr o£ tbs esnstary. Tbs, now 
tbs eanstary and kssp it looking nsst tor tbsir rant, watsr, and 
li^ts. Ear lauguags about noral standarda indieato a loots stti- 
tods. Sbs is an outilowing parson in spsoeb snd sbo is a liksablo 
parson sasy to got along with. X do not fssl that Sba works 
with Barbara to any great oxtsnt bsoauss sbs doss not rsaliss tbs 
walus of this projsot. She just doerin*t. 

Ibis family is eonposad of mothsr, brothor, sistsr and baby. Tbs 
aothsr is a dlworceo who bad Bobsrt after she was diworosd fron bar 
husband, by another nan. Bar husband bad divorced her to marry a 
woman be had gotten in a family way. Sines tbs divoros, sbs snd bar 
Ohildrsn live with her parents and two younger brotbsm. Mrs. Smith 
is s vary likeable person and very attractive. Kay is unsettled 
and finds her obligatloua « burden. Kay has had several boyfriends 
sines the tins the prc/Jeet began. Her eit-husband gives $20 a 
week for tho two ohildren. At present, be and bis second wife are 
•eparated, and be visits the cbildrsn often. Say is still fond of 
bin. She is now working at tbs Sunnyland Training Center. Her 
mother told her that tboy would just have to get out. Everybody 
waa bringing their ohildren there and sbs said Kay would have to 
get out and get a job and get a babysitter to take care of her Children 
and start using her tine constructively. Her mother is a bard 
working person but she also bas five other children. She has sim 
ohildren, one son married, two daughters that are married and living 
with their husbands, and Kay that bas been married and is now divorced. 
Kay is neset to the two younger boys which are teenagers. Kay does 
not work with Robert beomuae her boyfriends seem to ooae at any time 
of the day and she will work for a little while, but it is off 
and on. Maybe now that we have the babysitter back for a while She 
will work with bln. X think the reason Robert has progressed so in 
this series is that there are quit<^ a few people handling him and 
ho gets moved around. 




Ibis Min' 11W9 with liw pamata, sad tao bwtiiara, lha aotSiw ** _ 
ala» Mpeattag aaofUM «hUd to Oetoban 

toa fn*T* Jioua# rtaw ttajr aa^a Xlalog to Atodiua ta Wta artlw* 

toto a t&Ma batoaoai lioaaa« Biia Ssouaa has at* tooaa aad a Bath 

aed a porcb, hath tha hosBaad aad aifa aita totaasstcd to 

ditldtaa, Bha aaat aloag aitb fho paojaet; aad aoald aartt aito 

Pat aatu aha tMowas baavy aitb tots batjr that la duo to 

saoB. Sha la sloUy. 8ba asoid aat taka birth 

aat iaa tb« athar thtogs aa bar tocaaaa It aaaaod to do aoisal^ 

to tha blood 1 * thay put a Slag to tb« aoab oa * ** **** ^ 

aot ahla to pw*aat child Mm. Sha also has high bwod ptaama 

aa«l aha’a s abort, stoat girl — bat a way llkoaMa pwa w.^ ^ 

huabud aorta to Aladiua at Oopalaada aad ho ooaimoa 

Sg, drives hart aad tortb. they aoved to Uko sutler so mt ^ could 

gs« a largo aaoagb house tor thalr gMOlag taally. 

Wyly thalr oMldroo aitb the satartol tbto^ 

tfAf/y will wf«a Iwto to <So tills# Hiw fewstwiKl Is »^*s 

f heut «S fsii^ oowpltetod, bloii^, Hut liw is tonguo-Wsd twl ms 

^icspt hift f*wi sdfSRClSf in his Jofe* I <k> not Sniow lAietlisr ima 
Snitb win bs oontinuing wltb thw pcoisot tftww s y«^ or 
diM> to tho foot thnt m ss^s Mr^ Snitli t&lnks it will bs wntlroly 
too suOh for bor witb four Obildrsn undsr sin# 

goBca to aa ocsiy rtlld aaa he Uvea aitb hla paiwata, 
iiM Quito youag, but tbay are devoted. Mr. Jones to a Mart a 
llobertsoo's gmeary. ®»lr toooaa by budgettog all! aaat tto a^ 

<(t avaiyday life but tMa la about all* Boaay to a Mture 
tor bto aga, aad be to pragraatlag Quito rapidly, e® 
iipoada a lot o* ttoo aitb bto atoco ba to a a oa ly chi ld. 1 rtto « 
tout Mr. Joecs aorka alth iloaay ead aba la oartalnly totorasteo 

to this projoot. 

Prtellto Eaito »»a too brothors aad oas slater, jm of m J®** 

aro by tb^ ffiswlaga but tao *r# by bor *^"*«*‘ 

is aa saeassivo drtoksr. Hla driaktog seaes 

Beads, toe throe older oblldrca ore very aware of tbetr fat^ a 

drinkinsa nsbo rtwsrbs ond toll yon nbcwit it oonstsnttiy^ 

rtcasver you aro at tbSlr bouse. Mri, Sitlto aorkto at 

until about fiva aaoks ago. 8ho la aoa stay tog at b^ 

bor dbildron# Sbo foods bor cblldron^ but Sbs is not s good nous^ 

tmpw. aownrsr, sbs is s dsrotod notborg Sbs is conce^ 

Ss^ of pfowidsr nr« Snitb Is. Ho will toll hor 
to drink mfnov libs host pooplo of this typo and 

dossn*t ersa know bs bss cons bows in tha ^ *^^th wosS 

up and left agsin bsosuis hs has drunk so bsavily# Mrs# Snlw wo^ess 

^Jltb Prioilln but aot day sftor day, I m ^ Sr 
Issoauss Prioilla bas continusd to progress but it s eery 
^ saseust of taking cere of her that s:rs, Ssltb »n© mds bss 

in her asKS but wban iHis could bo teaoblng her tbs series 
things Sb® is eontent to Just sit in the rocker a»d roSk or be ne*t 

f? 4 for talking to tbs nei^bors. 



Antliony Ssitar, Utm with hit iiarwiits md a teothwr and |gr« 

ialth is a triQliasiie at tha milwamity o2 Florida and IM* SKlth is 
a hooaahoapor* 8ha la a good oothare aift.aad haopa har hotiaa 
pioMI %tp o>olta tidi\'.F* 8ba fiwaxaa and etoia all awailahU Food 
for latar oia« Mr* ftallh laa lajarad in aa aooidaat a ooivl^ of yoars 
ago^ laaring hia with a liap^ ^a faaily hat ahowa tho loiHslaia 
tiaoicgroiritd^ fhay havo faaily that taaoh a^iool, h!!t ma aooidmt 
waa fdiat pvt thaa in tliia iaooaa hraoleat* Ba ownad hit own filling 
atatioT 4 and aaehaaie aliop whan ha waa injvrad» and than ha waa had** 
riddan for aoaa tiaa ao that wbtn ha want haoh to worh, ha eovld not 
do thd hos^ lifting tfd hs wtm ooepallad ts» aoafc aaployaoat of a 
diffarant typa* lhay lara in oovrt about thia aeeidant it waa 
aattlad in thair favor hnt at pragant thay ara waitii^ for it to ha 
aattlad finally* Mthony haa not purograaaad in ^ia p rogran aa 
nvtihaa i had hopad for. Ha is a largo holy «i^ a %ms Ha 

ia alao a fat hahy and llila handa ara vary fat and thia haa hapt him 
fron graapis^ and holdiiisg on* Ba rtaohad tha aga of ain nontha 
htfoira ha really atartail naing hia handa^ idiara noat of the other 
hahioa in tho projoot hnva haan vaing thair handa bafora thin* 

Paatcn fonaa haa on# aiatar and ona hrothar* xra* «;onaa l>a atriotly 
a hotiaOkaap^ and a good no^or* Mr* gonaa owna a f Xyi^ inatrusticn 
aohocl at tha Sainaavillo Idfport and ia a flyor in Havy saaorvo^ 
thia faaily ie vary avarago and thay ara good Cath^lioa. fi^Md mo* 
gooaa both eana fron hrohan hoi&aa* ^ay aaOh were raiaad without 
thair fnthar* Since than, Mr* Jonaa* nothar tMt ranarriad and ainoa 
hia f<itlm*a death ho diad a faw yaara •*« aho haa ranarriad 
and iMwa haa a young danghtar hy har aao^ BUtfriaga* Mr. Jonaa haa 
over $10,000 invaetad ia thia hapittaan, lira* Jonaa told no last 
wash iAmo 1 waa thara* Oaatoa ia a vary asall diild, in fact, 
thia fanily ia anall ia atatura all of than, huahand Juat 
i^t isito flight ad^ool, haeauae if ha*d haan any Whortor ha would 
have waver nada it* Oaatoa haa progrtaaad hut not as rapidly aa X 
had hopad* this is ^e or^y hahy, that ia in ay hnbiaa. that £na 
haan amod hy thair not^iar* She haa nursed all tliraa of the Ohil- 
dran and aha finda tb^a vary desirable, aaaiar, and aha lihaa it* 

Sha doaan't undarat^oid why other no^ar^ do not I4!la ^a oi^g^iass 
thair children* ttian ! first net Oaaton, ha oceanmioatrd witl 
hia Mother guita a hit* Ea would just talk to har sitting in har 
ama« ftit at tiiia tin# X have not hoard hin naka a aound other than 
laugh a good sany weaka* 

X faaX that our paraonalitias ara graataat thing that effecfta 
tha bahiaa in this projaot — ntybe due to tha way that piojeet 
than into other paopla's viewpoints* ^ have to ha vary earaful 
and let our poraossllti^s go into tha background a^etiaaa, eapaoially 
id:sn w do wot foal tha aan$ w&y a nothar doaa atiout 89 wt certain 
thing, 
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Z tliat aotfecvs dsop out btevtam of wmf voetosii* It ooulO bo 
porsoBviZ, too nutb ooriCr^ fool dofootod boooiM# tliof eouiot got ^ 
omspt^Aiigt not MoUy oblo to ooovdieoto tiioiy ti«o* ftit 1 t&i»k 
f u l tff ft lot of oar dfTypooto ooold bo dtao to ooofUot ritb tbo trol»or9* 

Of tbio 1 otaa thot oo boro off doyo ond wiybo It sight bo tbo sothor o 
off doy ot tbo two tlso, tnd onZooo yea oro obZo to pot yoor poroMiolity 
Into tbo bod^ond esd soo it fros tbo w»tb^*o U|^t ond mybo 
oonooZo boTf yoo loto of tisoo 6^ bofo o dropooty oipooiolly if 
0bo*o bod o bard aomSoc o«d yea oro jast tbo etimx to iliot sokoo 
•vorythlac fA oroos* 

im* Jonoo io tbo t3fp$ of p or ooo tbot if Obo doos not «ssdwitiiid oaytbiaf 
Oho viU Oik yott« But tboro oro oo nony pooplo tbot will not ook 
^ to the foot ^t ^oy oitbor fool thot it will dogrodo iSbm or 
ooiioo tbon to fool nuob oo yoo do* Z think tbot ibot nokoo o aotbor 
oooy to lorb with is ihotbor obo will oooopt tbingo oo yon tq^ok tlMSp 
toka «ios for grontod or ibothor obo wonti rsooooo for doing oortoin 

tbingo* 

ghio woo is fory intorootod K^thor wbon Z first intorr iowod bor ot 
^ ^ sbo did indivste to no thot Oho would bo Iwowing 

riid>t 0^ and goisg to ft* Ibroro within about 3 Booths oftor I 
told hor I would like to noot bor ot bor hono* Aftw obo loft tho 
hoopitol ond wont boso 1 aodo on oppointnoot to :soot hor ot boso 
m o wioit* Aftor wo toikod for on hour oho dooidod to try ond nako 
othor obongoo ond try to otoy boro for thio projoet* Sho woo wory 
intorootod ond tbouipbt it woo tho right progron for hor boby. Sho ooid 
would oentoet no lotor ond lot no know if oho could work out «oao» 
thing wbsroin hor boty oould otill bo in this prodoot* 1 thon woitod 
foroaonth ond Oho<dcod book with hor© ffiilo tino Z hod groot nowo* 

Sho hod inoiotod on rtawing boro to Ardior for tho progron* Sho ond 
httohond both nowod horo fron Ft* i^oro* I*» not ouro tbot oil 
of it woo tho progrsn^) but Z do think thot it pX^fod o port* fhio 
Z onjoyod Boot of olZe hocauoo Z folt thot Z hod roolly sss^irogod 
ghio Bott<KT obout tho project* Aftor being in the project thio s othor 
tms sc istorostod thot oftor wo otortod oho looked forword owory 
week for ws coaing in. end Z do f©«l wory oosneotly thot «ilo nothor 
io ^wkif«^with^r hiby. F»«a tiso to tlBO wo would talk obout 
tho tnoorioo* tbo Bother would olwoyo oak quootiono about tho thoorioo, 
lotting Bt know oh® wio intorootod in wbot sho ohsuld do filMHit tho 
thoorioo for tho baby* Aftor wo did tho tooting on hor hoby oho 
woo delisted to know that tho bOby would do oo «uCh for tbo otoff 
nsnSior oo oho would do for horoolf ond bo* I onjoifod wory Bueh 
wording with kro* Smith ond 1 think Oho onjoyad wory nuOh tho 
inprow^i^t of ^o boby* Sho io now worklngt hut Sho io otill 
intorootod in how and in ibot woys sho oon got no to eo^iMroto with 
hor so thot Sho b ^ bo hoao on diyo that she hos off tcf bo to 
oentinoo work with her beby* Vo triad working with tho QrondootlKiro 
but tho hoby dooon^t roiqpond oo ^11 for tho Orondnothor os it dooo 
for the Bother* So Z howo ormng^ to oeam on tho dosro that oho io 
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off 0708 it interfere wit& ot&er tisMis that I ea 

to IM sot^ifitere elee* But X do hold back this tXtto for then heoauee 
she is very interesting end I enjoy it very nv^« 

Ibis is n Mother that lives in Williston and another interesting 
•other. Bven though X did know her vhen X interviewed her, she told 
•e that she would go along with the project. After we started working 
with the baby t ^uld tell from the expressidns on her face and the 
ways that she imvod that it was the theory that she enjoyed nost 
of all. Now week that we go in ahe finds herself let down if 
the hshy can't do the series when 1 arrive, hut atiU X ^meourage 
her. When the baby wouldn't do as wall as it did the week before 
I tell her there are tiises that even the trainers feel that wa 
aren't doing a good Job when the babies don't do the series the day 
tint we go baok.> this ia a very interesting end responsive baby. 

He also is trying aany new things that we haven't done in the pro* 

Jeot and X think ahe feels the project has MUdi to do with it and 
she was another mother that looks forward to sy ccaliig each week, 
ahd their appointnents are always the sane. 

Ibis is a 16 year old Mother and thia ia hsr first baby. She lives 
with her Mother. She is very interested in the project. When X 
first interviewed her in the hospital she was very young, and X 
feel that she felt wonderful and enythinb concerning her baby was a 
great eiq>erience for her because it was hsr first child. After we 
got started with the project she felt it was sqr responsibility to wo?k 
with her baby because of ny being her sister. But afterwards X let 
her know that X couldn't work with her baby and continue to be in 
the project because of the six month testing. Xf X went into the 
hcaie and worksd with the baby and a staff meiiber cane in and tested 
the baby it would probably not respond to the staff :::3nber because 
of ny working with Sidoi, so X explained to hor how important it was 
for the mother to work with her baby and then she seemed to cooperate 
with me very well and X haven't had much tin>uble out of her since. 

This is another 16 year old mother and this ia her first child. 

She's the mother that X didn't feel was interests after we started 
with the project. She also felt it was my rasponsibility, and she 
looked forward to telling the baby that the teacher was eomlPg even 
though X explained to her each time that X was not his teacher s&d 
jUDt his trainer. Aft^rwurda she staHed to miss her appointnents 
and would go out of os* she wasn't at home, ^tn X aorta talked 
with hor on the last time that i visited with her and X told her how 
important it was for her baby to be in the series md to do tho 
series, and for her to get interested in it. After talking with 
her and showing her how important it wsis, she then thought herself 
that it was her responsibility and she is now a very interested 
mother and looks fmrwaird to wy visits every week. 
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*SkiM 1@ B ttotber of 1€ and didn't 9^m to be Interested in tbe pro** 
Jeoty but after ire started in the series she then seemed to set acre 
interested* She is eJso a nother that lives alone, and stems to have 
mvs problens than mother 1 have ever vorked vith^ but still 
vhenever 1 vent in it would seem to ae that she did try to at least 
work with the bah/y even if the baby didn't do the series* Shis ono 
vas doing very veil until a few months later vhen her sister*in*lav 
oaae iqi and moved in with her* Shis I think sorta dif jouraged her and 
she mould always make an excuse whenever 2 went in* Ukp would always 
say that the baby oan do them, but she never would sake any move to 
let me see the bahy do them while 1 was there* So X told her it 
was ay duty to see what the baby could do and couldn't do* Afterwards, 
•he would start misaing her appointments* Thl^i 2 sorta hated, beoause 
this baby X felt needed it FW>st of all* Aftes.* we got back to the 
series, the baby then eeesed to be getting ill, snd eac& tis*e 
that 1 would go in the baby would always ciry* So 2 explained to her 
and tried to cnccur&ge her to get the baby to sae a doctor* Afterwards 
X still don't know 1 f she ever did t;his because even when we were 
trying to do the testing the baby atill cries and feels like it 
shouldn't he left alone or it didn't want the mother to leave him 
and so we haven't been able to work with the bahy since* But 1 still 
an trying very hard to get her to soe if thera is anything wrong 
with her baby and to find out the reason it cries so much, hut it's 
a hard problem* 2'm not sure and I'm not wanting to say that she 
hasn't seen a doctor because she says she has, but them asem to be 
no improvement in what seems to be vros^ tilth the baby and X feel like 
if there is fiinything that X can do that Z*ll be willissg to do 
this to help her baby get better or find out what's wrong with it* 

This mother lives in Williston, and this is her fisnit baby* She 
happened to he at her sister«in**law*s home the day X was conducting 
an interview there* She then had not yet had her bsby but was 
expeotiniS it scon* When I went for my monthly visit with the sister- 
in-law, she was there and asked %e it she could get into the project* 
At the time X told her I didn't know beeauo^ they were selecting 
mothers frem the medical canter, and the babies that they bad 
sslseted wars the eass ws were wosising with* She often tells as how 
lucky she was because she was one of the mothers chosen to work on 
the project* She was thrilled with my coming to work with her baby* 
After we started with the series she did everything in her power 
to try and snake the exerciaes come out well* Z explained to her 
that we could push the baby too much and this would be a dis- 
advantage* Then she let the baby go on its own, and 2 felt that 
part of the series wasn't being done* So X explained to her that 
we did want her to wotk with the baby, but work to a certain 
extent* f think she understood very well because now this 1® 
one of the happiest babies in the project that X'm wo^ng with* 

X think this baby will be a great success* !^e mother fools that 
this project &as done a lot for her baby and after six^months 
testing, there wasn't anything this baby couldn't do* That made 
me feel good even thouidi X know the babies weren't being judged 
on how geod they are, hut X still enjoyed it* 
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ttia is oae of tho jroungest mothers that I'm working with 

in ^he project « At first 1 worked with the oiother and the trnhy, 
hut then th^ mother got a Job and z had to work with the babysitt'sr* 
This was hard heeause the babysitter kept other ohildren, 
and she really didn't have time to notice what 1 was teaching her 
because oft^ she would hawe to stop to see about the other children* 
?liis didn't last long because the mother's sister started keeping 
the baby idiioh is in the eane home ae the mother and baby live in* 

It's much easier working with the Aunt* She somis vei?y ooncemed 
and interested in what I'm doing and what l*a teaching her to teach 
the baby* Smietimes I think she's confused because she often asks 
me about health problems concerning the baby, and X try to e 3 g»lain 
the best I can that what I’m doing has nothi^ to do with health 
but it's in a smse educating tho baby* The baby is ^progressing 
very well* She Is <me of the babies that was slightly slow at the 
beginning in learning the exercises* Sometimes feel that the Aunt 
doesn't wotk with the baby on all of the exeroiaes that I teach| but 
the ba!^ does learn them* I find out in conversations when | 
go ba>3k that the Aunt has tried the exercises with the baby* 

Scmetimes when X visit the hos^ the Aunt and the baby are sleeping ^ 
but when Z go back Z always find then there, with the exception of a 
coigple of times* This baby is a very spoiled baby because tne 
Aunt doesn't work and several times when I've gone there we had to 
wait until tho baby is ready to play. As X said before, this 
baby is progressing well, I enjoy woritlng with the Aunt, and X 
think the project hr 3 helped thlc baby progress faster than she 
Wiould have had she not had this training* 

Seine mothers are easy to work with and some laothers are not. I 
think the roawoa for this is because people are different* ifOmen 
are different* They have different attitudes* They don't think 
alike, and they don't act alike* Some of th^ are concerned and some 
are not. Some just don't want to loam anything new, and they just 
don't care* So this is the way Z would su® up the statement that 
somo mothors are good to work with and others are not® 

One of the difficulties confronting tho mothers is that they have to 
worts, and this makes it hard for them to participate in the project* 
They ha'7o other children that have to be eared for, and this also 
cakos their participation in tke project difficult* 

A lot of tiiiieB mothers say they don't have time* They don't 
mean this* Th(iy just don't want to have tho time; they don't want 
to be bothered j or they have something else they went to do at the 
time we aak® the visit. They'll say anything so we'll leave sooner* 



mmm c 



nm X 8B5 UIBELF SCALE AND EOma CCCXAL RIACHCN INVENTCRf 
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nothing gsts as too and 


1 a 3 « £ 


X d«&'t stay with ^kings si^ 
finish thsn 


1 a 3 4 s 


X'a ^oiy good at drawing 


1 3 3 4 8 


X don^t Xiks to work with 
otiisrs 


1 8 3 4 8 


I witfi X wsro si^Xsr (UUor) X 2 3 4 5 


X worry a lot 


X 2 3 4 5 


X with X oonld do aoaathlng 
with ay hair 


1 2 3 4 5 


paopXs Xika as 


1 2 3 4 5 


X'ws lots of snargy 


X 2 3 4 5 


X m ignorad at partiss 


X 2 3 4 5 


X'a dost tbs rlg^t wsight 


X 2 3 4 5 


Kbesn don't Xiks as 


X 2 3 4 5 


X'a wsry good st speaking 
hsfors a g«oup 


X 2 3 4 5 


My ftos is pretty (good 
looking) 


X 2 3 4 5 


X'a wsry good in ausio 


X 2 3 4 5 



1 vdliX ^Hik 1^iK^MP8 X ^ 8 4 d 

X don^t UlH» melWM 1 2 3 4 ® 

X don't foel nt e^o, ce»* 

fortftblo Xnsldo lagrnoXf 1 2 3 4 5 

X don't life* to try nan things 1 2 8 4 @ 

X hsi9€ trottti&e oontmXXiag 

feexangs X 2 3 4 5 

X 2 3 4 5 



X 8«t ntd saiiXy «nd 

X 0 tny mith sonotbini tlXX X 
finish 

X'n not au^ good in dmaing 

X Xika to soldi «^th othom 
X'a dust tbo riidit hoislit 
X don't sorry an^ 

Vy hnir is nioo Xooking 

PoopXo don't Xiko as 

X hsron't aiidi sn«^ 

X aa s hit at partios 

X wish X s»wo utasior (Xii^tsr) 

Woaea Xiks as a lot 

X'a s^t aufdL good at spsaking 
hetoro a groiq^ 

X siSh X ^^=«rs pr©ttisr {good 
Xooking) 

X'a not andli good in ai^ic*. 

X don't g®t aXong otth tessSssm 

X Xiks taaOhsra sssy autii 

X fosX ysry at oastt. coaioT' 
tahXs insids aysoXf 

X Xiks to try nsv tfeis:^^’ 

X ean ItsndXs ay feoXings 

X didn^'t 00 asXX in s^diooX 



X did asXX in c^hooX 





1 W9xxt men to 111^ bo 


X 2 3 4 5 


X dwi't want aan to Xika mo 


I don’t ^ Bay X 


X 2 3 4 5 


t Xika ike ^ I Xook 


X don't Bsnt ct&^ir itaum to 
Uk9 mo 


X 2 3 4 5 


X want otkan aonan to Xika na 


l*tt yoxf honltliy 


X 2 3 4 5 


I sat aiok a Xot 


I don't danoo wall 


X 2 3 4 5 


Jl'm a aary good danear 


I nrita naU 


X '2 3 4 5 


X don't arita aaXX 


X lika to BOT& &3l<ma 


X 2 3 4 5 


X don’t Xika tc/ aosck aXona 


X uaa ny tlna nail 


X 2 3 4 5 


I don't know licar to pXan ay ti»a 


X'n not good at making 

tbinga with ny kanda 


X 2 3 4 5 


I*m aaay good at naking tkinga 
with ny km^a 


X wlah X oooXd do aonotbiag 
about ay akin 


X 2 3 4 5 


l£y akin la nico Xookiag 


lk)Usaaonk isn't intaveating 
to no 


X 2 3 4 5 


Bouaaaork ia vary intaraating 


X don't do ay houaawonk aalX 


X 2 3 4 5 


X do f, good Job at kouaaaoik 


X'n not aa aaart ea tka otkasn 1 2 3 4 5 


I'ii wiartar than noat of tha 
otkara 


Mon Xika no a lot 


X 2 3 4 5 


Mon like na 


j|y oXotkea ana not aa I'd &iko X 2 3 4 5 


My eXotkaa ora niea 


I Xikad a^aooX 


1 2 3 4 5 


X didn't Xika a^kooX 


X uiak X aer© kaiXt Xika 
otkeam 


X 2 3 4 5 


X'la bsppy with tka any X am 


X don't sand aaXX 


X 2 3 4 5 


X raad vary aoXX 


X don't Xaam now tkinga 
oaoiXy 


X 2 3 4 5 


1 Xaam now tkinga eaaiXy 



Nase 



Ago __ Ut*ual Job 
Scbosl grade '^ggS.et# d H»a of Childroo 

SOCIAL BBACnOH 11IVSNX0B7 

IfflAtiPttetioat 

Hil .0 is a quMtiomiAlvo to find out tho way in ihicli etrtain 
avanta in our aooiotjr affast different poc^io* Badi quaation liaa two 
dtoicaa, oaliad a or b» Ploaae dtooso tb^ on# of oadi pair (and only 
one) ihioh you nore atrongiy baXioro %& tba «aaa aa far as you are 
oonoamad, 5a aura to aaieet tba one you aotually baXiava to ba iioiro 
true ratbar than tha ona you think you abouXd chooaa or tha ona you 
louXd Xika to ba true* Ihia is a naaaura of paraonaX baXirf; obriouaXy 
thara are no right or wrong anawara. 

Por each quoAtion, after X read both ressdia to you, ent a 
ciroXo around a if you baXiava ranaric a nore strongXy; put a eiroXa 
around b if you baXiava resutrk b nore ^ts^mgXy* After each question 
taXX no whan you have nada your ohoica* *^an I wiXX read tha next onoe 
Paal free to aak me to road any queation oveup again, Ba aura to print 
your nana and other infomation asked for at the top of tha paga<> pXaaaa 
do this now. 

In aona inatanoaa you nay dlacovar that you baXiava both 
renarka or neither one. In iuah cases, be sure to seXact tha one you 
aoire strc^Xy beXieVG to Ita the ease as far as you are ecmeamad, AXso 
tr^f to respond to one queaticn at a time when Baking your diolee; do 
not ba infXtssneed by your previous choices, BBMSIBSR, In each case, 
chsose the remark which you personaXly believe to lia core true.. 



I more strongly btlitve that ; 



%9 «« CSiiidsf0!& get iato tsoubEe ^s^€MS9 t!&9£^7 psaf^tfi pusiish 

tiiMi too sueb. 

!>• TBn^ trouble vitk eest ^ildron is that thair pam^ta 

asra too euy with than* 

i« a« Many of tha laibapiiy things in paopla'a litraa are partly 
duo to tiad liioic. 

h« Paopla'a tronblaa rasnlt froe tha niatakas they naka« 

3* a« Ona of tlta biggaat raaaona nhy ^ hawa vara it baoanaa paopla 

<5®s*t t^S9 asoi^i is gS’VwOTSSSitfc 

b* 9iara vill alae^s ba aarh, no nattar how hard pac^^lo try to 
pravant thea« 

4« a. In tha long run paopla gat the faapeot they daaerwa in this 
world* 

b« Xt ia tha aad truth that^ an individual's worth oftan paaaaa 
without being racogninad no natter hsu h&rd be triaa* 

5« a. tha i<toa that teaohexa are unfair to atudonta ia ”hot air*” 

b« Moat atudanta don't Maliza how nuth their gradea aro Isf 
fluent^ by accident or chance* 

6* a* Without tha right breatca one cannot be a good and able leader* 

b* Able pestle «mSo fail to •wCCmC loaders have act taSwii advantage 

of their opportunitiaa* 

7* a« Mo natter how hard yo?t try, acne people Just don*'^ like you* 

h* Paoplo tdto ean't get others .to like than, don't understand how 
to get along with othexe* 

8* Q* ihat a person ia hoxn v4th plays the biggest part in deter* 
aining what they ^re like* 

b* It is one's G^qieriesioes in life which detemine what th^'re like* 

9* a* I h&ve often found Ihat la going to happen will happen* 

b* luting trust in fate has ne^ifer tumed out ms veil for me as 
liiaking a plas\ to ta!s:e a certain course of action* 



XO, lu ^ ©ace ef mil prapawd »tuskmt tJiwpe is lisnlly s»«ap 
stiob s tMfsg ss an nnfaiir test* 

b« Many tisss test Qismitioiis to so ditfsamit Xwjei oXcss 
« iS 5 fei tbst stwtarisss is really a waato of tiao* 

XX* a* BicoQiag a aneooss is a aattar of fea«S mtkf Xnok hm XittXo 
or nothing to do with it. 

b, Os^ting a good Job depends aainXy on being in the right pXaoe 
i^t the right tine* 

X2» a. the awerage oitisen can bare an infXuencse in gowaraBant plans* 

bo ffliis world is run by tin few people in powerc and there is not 
wtoh th% little guy oan do about it, 

13, So «ben 1 nake plans, X am almost certain that X oan make them work, 

bo Xt is mt always wise to plan too far ahead because many things 
tom out to be a matter of good or bad luck anyhow* 

14, a, there are certain people who are Just no good, 
h» there is some good in eweryhody, 

15, s« Xn ny ease, getting what X uant has little or nothing to do with luck, 
b* Many tines we might Just as well decide what to do hy tossin;^ a coin. 

16, a. Iho geta to bo the hoes often depends cn who was ludqr ^mou^ to 

he in the right place first, 

h, getting people to do the ri^t thing d^ends igKin beipg able, 
luck has little or iK>thiug to do with it, 

X7e a* As far ao world affairs are oono«mod, moat of us are pushed 
amund by forces we can neither understand, nor control, 

b. taking an aotiwe part in gowemment and social affairs tbs 

people can ^sntrol ^rld events, 

18, s. Most people don't realise the point to which their livos are 
controlled ^ aedd^t and chance, 

h, There is really no cu^ thing as ”lttok," 

16, a* One should always ho willing to admit his !sisti!!!lses, 

b, Xt is usually best to cower vip one's mistelics. 




htxd tc» kn©w ifhotSuNT not n jwr*o*? Wtwi y®?3* 

b, »w »«^ ftpiontfs you htM* dfipon^ npoa how nioo a pomon yon «•♦ 

Si. »• Xa th® long tho had thlsga that hiqn»aa to n# aro mda ^ 
for tho 9 ood Qnaa« 

b« Moot tffottbloa aro tho roault ot look of hnowdiow, iaOk of know 
iodgo, boiaiif Uxff or all throo. 

22» a* With onongh offort no can oloim np dirty go’s^amaant# 

b* It ia difficult for people to have anoh control orer the 
fblnga goremMnt leadera do in office* 

23* a* Soisetiaea X oan*t nnderatand how teachera arriwe at the grodea 
they five* 

b* Ihe harder X atudy m better gradea I get* 

84b a* A good leader eaq^esta people to deoide for thaaiielwaa what 
they ahottld do* 

h* A good leadMP nakee it clear to cwerylody what their Joha are* 

85* a* Many tinea I feel that I hawe little inflnesica over the things 
that happen to ne« 

b* It ia hiMPoaalhle for ne to beliewe that Chanoe or luck plays 
an immrtant part in ay life* 

25* a# Peopli^ a3Pe lonely heoatsao they don’t try to bo friendly* 

h* fhere’a not audti use in trying 1;oo hard to please people 
if they like yon, ^ey li^e yon* 

S7* a* *here is es^ais on ethlotlca in hi^ sohrol* 

h* Tcan aporta are an eseellent way to build dharaoter* 

88* a* Ydiat happens to ae ia ay own doing* 

b. Sonetittoa X feel that X don’t hawe ecoui^ control ower tho 
direction ay life ia taking* 

29. a* Moat of the tine I can’t understand why politioiana hehawe 

the way they 

h« Xn tho long run the p&sple are reapoaaible for bad goweram^t 
a national as wall as s local lewel* 
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WEEKLY REPORT — PARBHY EDUCATOR HGHE VISIT 





* Pa r e n t -Sducgtor 4fooie Vl»f€ 



Observe r Date Us5t Vtet t , „ 

Mathe r Metl^r^s flashe r „ 

1>ate Visit Nunil>er._^^ 

Time- In KInute s 

Was this a T|SI visit? Ye s flo 

If yes, which ow? 6 Months 12 Month, 

!8 Month, 2l> Mont. 



CODS: U M« Mother, 2, F» Father, 3. S« Sibling (Srother 

and/or Sister^ 4. CMp* Grandmother, 5. Ap Aunt, 

6, BS« Baby Sitter, 7. D* Other, 8. Nobody. 

1. People Sn the home 

A) Wtthnhw did you efork? M F S 6M A BS Other 

B) Is this the person you usually work with In this 
home? 

Y ^ S. N o 

C) Is this the pei*son who cares for the baby most of 

the time? 1. Ye s 2. No 

D) How many adults were present at least part of the 

time In the room In which you worked (besides the 
person with whom you worked)? 

E) How many children were present at least part of the 

time In the room In which you worked (besides the 
baby)? . 

e 

F) Who was present all the time (Include the person 
with whom you worked)? 

M F S GM A BS Othe r Nobod y 

G) Wl» was preseat more half the time, but not all 
of the time (Include the person with whom you worked)? 

M F S GM A iS Othe r Nobod y 

H) Who was present less than half the time (Include the 
person with wl^ you v^rked)? 

H F S GM ^ BS Othe r Nebod y 



V 






# A 



- # 






PACE 3 



2« Cenaral information 

A) How much activity was In the room In which you pres'cnted 
the exercises? 

1. Hothlhg was going on to Ides the trainin g 

2* Other activities were going on but did not at\tract 
the attention of the bab y 
3. Other activities In the room often pulled the 

baby^s attention away from the training 

4* There was such a great deol of activity In the 
room that It made It difficult to present the 
exercise s 

B) Where was the baby whan you arrived? 

1, Babyseat or high chai r 

2, Being hel d 

3, Crib, sofa, bed or plavoe n 
4* On floo r 

5* Othe r 
6, Don >t kno w 

3» Series Information 

A) How many exercises %wre successfully completed since 
lest time ? 

List exercises: . . . .. > » 

« - - * * — * » '■ » 

« * 

B) Which new exercises were presented and how many times 
did you repeat tha Instructions for each new exercise 
to the mothering one? 

Exercises Presented Times Repeated InstrucUoai 

■ 2 3 V 5 6 7 8 9 

'* 1 2 3 4 5 6 7 8-^ 

C) How did the mothering one react to year Instructlesis? 

1. Looked at you while you were talking, and/or 
asked question s. 

2. Old other things while you were showing her how 
to do the exercise (examples of other things: 
straightened baby^s clothes, looked around the 
room, did houaeworkl 

3. Walked out of the room while you wsre explaining 
things to he r 

4. Refused to do «n exarcise 

5. Laughed at and/or scoffed at Instructions 

6. Othe r W hat ? 

0) Mothering one’s ability to repeat exercises: 

K Gould re^at exercises the trainer had explained to her 
2» Could do part of the exercise by herself but needed 
the trainer’s hel p . , ^ 

3. Couldn’t repeat axarcises the trainer had explained to 




pm 3 



E) 



to objeees fisod? 

!• Did fiot look at or sny way Indicate Interest 
the obleots 

2 . Glanced at/ and held objects briefly but did 



In 

i^t 




^^lore tbflfi^ fiiiirrirr— . , « 

^l«/ed with matei)>|@lfi wh^ ©resented, but Host 

interest In them after a brief reaction — 

Uofpt up Interest In each Item presented,,, , 
Dtdn^t want to ^Ive materials , 



P) When *^the mothering one goes over last weeks exercises 
'with her child she: 

1 . Doesn^t know what she^s doing - 

2 e Knows what she’s dang 



G) When the mothering one goes over last weeks exercises 
with her child she: 

1 . Tries them on the child more than snce If It 
doesn’t go well the first *I"*Q , , — 

2 * Gets discosragcd or' Is tod 5 *fter 4 k 5 lJ(^>U 5 an 

once even If It doesn’t go well the firs t Ime 

3 . Does them more than once even If It goes very well 
the first time 



HV How many Interruptions wore there d::r!ng training tl«t 
made the mothering one stop the exercise for a time? 



None. 



r> 

3L 



•mr* 



I 

More. 









I) What kinds of interruptions were there? 

I. Mothering one had to care for another chll g ,,,, ^ ^ 
2 a An adult wanted g«methlng , , 

3 . The phone rang 

4 . Visitors came — 

5 a The baby had to be <^ed — 

6 , The behy want to * iee» 

7 a Othe r 

8 . NoniS 

. d) What other types of activities ware presented by the 

trainer to the mothering one? 

la Songs Ghythr? Barnes, _ 

2 a Miir^ery Rhyme s $• Other„„^What ?„„„ „ ,,. 

3 . Toy Haktng O* 

K) Check If you observed: 

la H(»* 3 made toys around the house,, , 

2 a Mobiles hanging by baby^s bed, 

3 a Hot ha ting one using songs or games you showeo 
he r 

4 a Othe r 

5 a Mono of the «hove 
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4. Beby'f; Health and IJovsIoproent 



A) 



Did the mothering one say the bshy was sick? 

K She said the baby wa« slct^^,,..^ 

2* She said the baby was not slck,^ 

3, Sk© did not ssy whsther the fe^y 

If tlw mothering one said the baby was sick, esjglain: 



■mmkv at t 



Did vou think the baby was sleW 
I. Ve*. 2. hO- 



Explain iTyoIThave a different Idea than the mothering one 




C) 



Uhat has the baby learned to do since you saw him l^t In 

addition to the series? 

I, Rolls from side to side 



z\ Sits alone for a short time without support. 
3* Crawls (creeps on hands and knees), ,,„ 

4. Walks ^ 

5« Cllnibs on low rhuir 

d. Runs or Jumps, 



7. CMfribs to a stand on chair. 

8e None of the above. 

0) How many clear words does the baby use? 
K Makes sounds, but no clear words.. 

2. Babbles, but no clear words. 

3. 

4. 



Mane 



1 wor d 

2 or 3 words. 



5 . 4 or 5 words... 

6. 6 to 9 words... 

7. 10 to 14 words 

8* 15 to 20 words.. 

9« rxire than 20 m 

5. Social Information 

A) When mothering one Is In the room the child: 
K Watches her. 




2, Tries to get to her 

3, Goes on as If mothering one wasn*t In the room. 

4, Tries to get her 

5» Othe r „ _ 



wmntt 



8) When mothering one csomes near the child he: 

1, Prawn s , 5« SmI le s 

2. Watches heo* o, localizes,,,,,-. 

3* Lauqt a 7* Reaches for her. 

4- Cries d* Ignores her 

• Q. (»her _What?. 
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6. Verbal Irtfermattofi 



A) To »^at extent 4o (>eop^te talk to the baby? 

1. one talks to the babv — ^ ^ . 

The one working with the baby talks to the baby 



abo!it thlfws with which tl®y are working. 



3, the one working with the baby talks to the baby 
^oct things Jj||ytl4S& those with which they are 
working 



4. leople other than the on© working with the fcaby 
talk to the babv 



H F S 6H A BS Other Wobody 

B) Mho talks to the baby nost of* ' | | | * * ' 

the tl«e (n»ro than half 1 ' , , , , 1 

I - p-i - yT T 



How people talk to or about the baby: 



7 . 



tilt 
I I t I 

c) inftk directly Into h is face * j V | 
0} Talk about him as though he ^ ^ ^ ^ 
were not there . 

€) Taik sounds rather than words [ [\\ 



t I 
I I 
t I 



I 

t 

I 

I 



r I 

I t 



I 

I 



I 

I 



F) & 



I t 
I * 



words rather * h^n sounds 
6) their tone of voice sounds , . . , 



! I 1 I 



a sft area lovlm . 

H) ^>efr ton© of voice sounds 



t I f 

TTT 



I f 



I 

I 



t 

I 






fc rqss and anorv 
I) *Ue the boby*s name <or 



i 

T 



t I 



t 

t 



I I 
I I 



I 

I 






nickname) when speaking to 
hlin 



4) kepeat sounds the baby makes 



flit 
t I i t 
■ I ■ i ' ( T 



t i 
t t 
t I 
-? 



I 

I 

t 



t 

I 

I 



ftt ^ fluestlonlnsi 
Interp^bt to oth 



flit 

I j rr 



i) 



(til 

tnr 



H) 



what the 

babv s a ys ■ i r -t 

Listen to the baby a the , , , , 

l«**a few words, order or teti [ 



1 

I I 

r 



I 

I 



t 

I I 



I 

i 



t " 
I, 



“TT 



T”! 

t I 

TT 



t 

t 



♦h« hiihv to do or to «lo thing j ' ' ' 
N) ^plalii and describe^ things |j ^ ^ 



I t 



t 

I 



whan talklna to tha b abv 

Hw many words are In m<»< of 'the senteRe9S's(JO.ten 

to tho baby by the mothering one? 
123^56789 



XT^ 

I I 



Give two sentences used by mothering one vd^ile talking to 



the baby. 






sMas 



Tha babv Is reviard©d_fojr: 

A) 

B) Eatlno all his fecd__ 

C) Sharing hl y belonolnos 



M»P s GM A B$ Other Hobody. 



t t • t II 



I I i 

TTT 



I I 



T~| 



r 

T 



mft 



Continued Page 6 



I 

i 



I 



J 

I 




6 

H F S 6 N A 0S Other Hobot^y 

0 ) TelTIng bH. Rather he has to i i i « • » < 

uso the potty: using the i i i i i i J 

nottv • . • i » I » 



Smtilaq at adults 
Doino irfiot he Is told 
Other 






I t I 






S) 

When the hsby pleases the person 
he Is: 

H) Huggeci 

I ) 



I I I 



II I 
t t I 
I ! t 
I t t 
I f I 



t t 

T*r’ 

I t 
I I 
I I 
t I 



I 

T 



t 

t 

I 



I 

I 

I 

I 

I 



I) Klsse<r 



;!! 



Petted 



i t 

r-nr 

TTl 



r -'i' V I 



I I t 



l) told he inas good In approv 
ten tone of voice 

M) Given sense reward (caSy 
or tov^ 

N) 






TTT 

t I i 



t I 

TT 



8 I 



f 

I 



T^r 

: t I 

THTT 



1 r 

I I 



f 

I 



I I 



0 ) tfea ponher of times baby was rewarded while observer was 
preset: OI 23 ^ 567 B 9 or more 

8 , Punishment ^ ^ 

]Tha bribv Is wmtshed when he: H F $ GH A B$ J)th.>r WobCHi^ 

A) Crvs » I « * ■ ■* ■ 111 * u n Kmurn mn ^ X . mr 



8 ) Gets angry 

C) Has temper tantrums. 



t t I t 8 t 

I t I I t t 






0) Gets dirty (e»othes, hands » iiii t i i i 

face) IIII II I 

e) Whines « « I « « > 

f) Hits mother i t i i it t -i 

G; Hits siblings 
H) Puts hlffiseif in danger. 



,t„, ^ I , 



I) Destroys or Is about to 
destroy 



J) ts messy while eating,, 

K) ^her ^ 



18 I I I I -I 

I 8 t t It I 

» > » » « I I 



t I t i I I I, 



f t. 1 



the i^rson punishing the baby: 




till 
sill 
8 8 8 1 

1) Tries to reason and explain i i t i it i 
to him i t 

M) Removes him from situation — r i. 



t 

3 

t 

I 



M) ^ ises VO I ce towa rd baby 



0) Threatens with spanking or 

, »>«> ' - 

P5 Shakes him 



Jl,t I I <.M». 



3 



I t i I * I 



t 

^t. 



Pinches him 



8 ) Pulls his ha i r 
S) Actually s laps or snanks. 



^ 8 «JUUuUL.X«l. 
« » » « 8 8 -t 



i I t t ^L-L 



JL 



T) Puts him In place away from i i t i t i i 

others -«.^i--i |.ii,ir.i 

U) Hakes fun of him before 

others 



MfMilsaM 



till It I 



o 

ERIC 



V) Other 



* Ml iiiii iTi iiiif rr — ^ — 



till 



~ • -L— JL—«tL 

W) The nrrber of times baby was punished while observer 
was present: 012 3^58789 or Hore^ 






i^[irC9;a9CiiSsaj$3M 




mt 7 



9, HoM s^itt act towe^ chl?d (when It Is e rc^tton to 
soRiethfns tht '« 2 htld hes Jyst done): 



A) WrhH d^terclses^mciouri^ 

imM 



w p s 6M A BS Other Nobody 

i""T ' i T 'i Itb' » 



B) ooifjng^ejterclses discourages 

I I — 

£) Calls to cm Id w his/her 
g^tai^tloa 
g) Picks yp chi id 



W WM 



I t I I 
t t I i 

TTTT 
s I t I 

T l^"'l"^Y 



I I 
I I 



t 

I 



I 

f 



e f 
t I 



X 

I 



I 



t I 



I I 
I f 



E) Wis child vihat’s expected ‘ * 

L* ° 

F) $ays/dees soaothing pieasani * | | * • ; 

to child * * * • * ^ 



B) Says/does sojnething un» 
pleasant to ch ild 




10, Hissed Ap^lntments and Oelays 



A) Was the b^lnnlng of trai'«»ng 

Ves — 



delayed today? 



B) If yes, Why? Because the reotherlfig i?! 



1, 

2, Feed the baby^ 

3, Do housework^ 

4, Dress the fcsby. 



5, Bet dressed herself^ 



6, Finish talking 
with friends or 
wyMtlvet ^ 

7, Care for older 
chi Idren^ 



8. let the baby 
slee p 






C) 



Did you have to make more then one trip to 
before you got to see the mothering one for this visit? 
1 . Ves 2c Ho 



If yes, answer the following: 

D) How many trips did you make? 

2) Did ti^ e message for ffc^l on 

«ny e# thk-trlpi ' 

1 * Ve s 2 , we,, I - 

F) When you finally got to see the mothering one: 

1, She said nothing about missing her 

appointment _ 

2. She gave a confusing explanation^ 

3* She gave an understaiwW>le explanatio n 



APPENDIX B 



PESsiAKSi^ — PAEBr? BKISAKa filCgSB ¥IilT 




Permanent Report • 


Parent Educetor Home Visit 


Baby*s Mame , 




Goserver 


(last Name) 

Birth Bate 


(FIrit Name) 


Sex 


Mntheris Name 




Nim^er 


(last Name) 

Address 


(First Itemey 


Te leohone 





COOE: 1. M • Hither, 2. F • Tfsther, 3. S » Sibling (brother ond/or sleter) 
4. 6H « Grandmother, 5. A • Aunt, 6. BS * Baby sitter 7. 0 • Other 



U Hembers of Household (who live In house more than i the time) 



US7 SCHOOL 



NAME 


AGE 


RELATIONSHIP TO 
BAST J 


t JOB _l 


VEARLV 

SALARV 


GRADE 

COMPLETED 


A. 












B. 












C. 












D. 












E. 












F. 


f 










6* 












H. 












L 


t 















1 


1 







2. People living Outside Household Who Share Care of Baby: 



I 

J 



wots j 


AGE 


REUTiOHSHIP TO 

BABV t JOB J 


LAST SCHOOL 
GRADE 

COHPLETED I 


% Of m 
CARE ' 
DONE 


A. 












B. 














r 















3. NelghborhocKl 



A, The house ts In the; 

I. fctt v 2. couetn ? 3. tow n 4. other,,^ 

9, Tte outsides of the nearby fe«! Wings ere? 

clea n 2. not clea n 3. In msd of repair 

C. The roads are easy to drive on: 

1* ve s 2. no 

0* The roads are difficult to drive on because; 

1. It's hard to soe what's down the roa d 

2. It Is too narro w 

3. too many cars are parked 

there are many bumps » holes or other obstacles 

5, It's unnave d 

6. llhat ? ^ .— i -ip— 



£• The. nearest houses are: 

1* close b v 2* within sight 



3. out of sight 



F. ..The houses of the neighborhood are on: 
1. snail lots 2, large lots„ 



6. The neighborhood Is mostly: 

1. residentia l 2. business. 

• FamI ly Home 



Outside 



3. farming^ 



A« The house Is: 

1. clean 2. not clean. 



3. In need of repair^ 



B*. The family lives In o/an: 

K eeartmen t 2* rooming hous e . 3* one»famlly house. 

4. trailer „ 5. other. What?_ 



C. The house has yard areas In the: 

1, front 2. Side s back 



The house has ( ^ 

living rom>t > 
k ltchenCs) 
dining room(s) 



Inside 
In nun^er) 



6 *. 



rooms. 



4. nc/ne. 



^bedrocm(s) 

jenclosed porch(es) 
"Mother • What? 



j. All together there are 

K. The walls, callings and flwrs are; 

I. clean 2. not clean 3. In need of repair. 



L. The house Is kept: 

I, neat ^2. not neat 



3. clean 



4. not clean 



«3fi» 



4 

The touse contains: (Tn useable condition) 



H. 



1. running water^ 

2. Indoor toilet, 

3. hot water heater, 

4. washing machine, 
3. phone. 

6. car 



U. 1. gas stove. 



2 . electric stove, 

3. wood stove. 



7. other electric appliances, 

8. Ice box. 



4. electric lights, 

5. oil light s 

6. refrigerator,^ 

7 . kerosene la«ip, 

8. other 
What?_ 



A 



0 . 



I. 



2 . 



The house Is heated with: 
gas heate r 
wood stov e 

no heating available,, 
4^ space heate r 
5. fireplace. 






6. kerosene heater, 

7. electric heater, 

8. central heat, 

9* clrcuiator,^ 

other Whs t?. 



P d. The home furnishings include: 
P. 1. bed s 

2. sof a 

3, cushioned chair s _ 

4. rug s 

5, linoleum or tile coverings, 
8. chests of drawer s 

7, picture s 

8, dining tabl e 

9, dining chairs. 



1. storage closets, 

2. shades, or Venetian blinds, 

3. curtains. 



4. window screens, 

5. iamps , 

6. kitchen chairs. 

7. kitchen tabi e^ 

8. straight chairs, 
9* small tables. 



R. How many sleeping places are there?. 



5. Protection ficm dangers 



A. 



The inmedidte neighborhood has the following dangers to health or safet 

1. railroad track s S* unfenced bodies of 5 ?«ter_^ 

2. abandoned buildings uncovered trash„„,„ 

3. heavy traffi c 7. snakes or other anlfnsls„„, 

4. caves 9 deep holeSy sharp rocks,,,,^ 8# poisonous plants. 



8 . 



Types of accidents in the home: 
fails (Inside and out). 



2. poisonings (drinking detergents » etc.) 

3. deep cut s 

4. animal bite s _ 

5 . burn s 

6. other 



C • 



The fSiTsily has the following dangers to health or safety: 

1 . jagged objects,,,,,,,, 

2. little protection from raln^ 

3. little protection from cold,^, 

4. fire traps (f:;ijlty wiring or heating methods ) 

9. spoiled food. 



6. uncovered garbage. 






5. cofittnyed 




D« Ona or more of th3 fen tty has talked about in netghboH^ood: 
I, child fiio testers 2, boro tars 3. drunk s 

6. Faulty living patterns 

General Patty Acttvlties 

A. Host of the time the family eats: 

I. frooethe r 2. In utroup s 3. one at a tim e 

A. There Is enough food for each person: 

VO S 2. n o 

€• Meals are usually: 

I, cooke d 2. col d 

0. The mother is (check one) 

1. marrie d 5. separated , 

2. sinol e 6. deserte d 

3. divorce d ?• wldo»#e d 

4. remarrie d 

E. Is mother caring for children other than her own? 

VO S 2. n o 

F • How iran v 



sweeping arrangements: CODE: H « Mother, F « Father, 8 « Brother 

S • Sister, SM = Grandflyother 

6F « Grandfather, A » /iunt, U “ Uncle 

0 * Other 



6. The total number of rooms used for sleeping Is: 

iln 1 1 1 1 I I cSi 1^1 I I 8 I 8 

Uho steoDS In: H. bedroom I I I 1 T" I I I ! 

— — — — t 

^ 1 . w .. n T f- - n- 



P=PP= 

O. Does the baby have a separate place to sleep? 

VO S 2, n o 

P. If no, whom does he sleep with ? 

(I. Available clothing does not protect people in the family from: 

I. cold weathe r 2. wet weathe r 

B. Do the children have separate clothing for: (check X) 

!• schoo l? 2« getting dressed up ? 3. glev ? 



K bedroom 2 i 



d. bedfofw 1 f 1 1 I I 1 


K. bedroom 4 I 


11 I 1 i j 


t. kitchen I 


1 ! 1 1 L_ 1 


H* llvino room] 


ttrxTfc tri 


M, other ^ ! 


nr 1 i r i 



? 5 ? 






S ^ T. For oi^omsnt the family Nsj 
S* tv magaztf^^^ 

2* ra?io 5. Rswsps^rq,^ 

3. books 6. record player^ 



T • I • pots^^ 

2 . ganss^ 

B toys^ 



4 * crayona^ 
pencilSf 
scissors. 



U. or more family esjsbers Is active li>: 

1. church affair s 

2. PTA or other comminlty organizations^^ 

3. clubs or team s __ 

4. unions, civil rights or other social action groups^^ 

5. other Whatt. 






V. The family usually attends church; 

I. more than once a week 
2« only on special holidays ^ 

3. once a wee k 

Car© of Older Chlidrsn 



7. Punishment 

Kind of punishment; 



A. scoldlnc- 
spanking 



c> slapping. 



j} V IB IS Iw i GFt A lu T Other. 



D. Icnorlno child 
ii withholding obJ,ect or 
eh»W Uks; 



raises voice toward child 



g! threatens with spanking 

or s tap 



H. shakes hliB 



f. pulls his nair 

ntncheT) him 

|c. makes f>/!n of him before ^the^ 






put^lEi In a Place away fi^ others 
H. other 



M. none. 






2 3 » 



5 i 7 »’ 



8. Rewards 



Kind of rewards ^ 




limit, 

IDii 


>MailV <ll¥ 

LUJ 


GF j 


pj 


L 


Other _ 


A Airalftfno child 












ZIIpII 


Lmemi 


OM 




B. braoolne cbout child 






■H 




1 


,'^1 


c 


1 




C. embrace or other 
tonatB toucfii 






■ 










11 




olvtiui fioms fBwArd _! 






■i 








•M 




r^iiSo Idle is "loved "I 






mm 










MM 




IP. hB €IO^ 1 






iUHl 








MM 


MM 




G. ^javed for cterformanea or lob J 






ifli. 




■ 




«M 


MM 




H. other 






IHi 


1 




mmmmm 


MM 


MM 




i. none 






\wm 

m 


hr 


( 


\ 


1 

7 


"f 


9 







Chor^ R©sjK>nslbl n tl©s 
KIrJ ©1? chore: 



ftf child responsible f© g* ghof© 

Tfcrir^i .jglE 



e of^ 

rouaC^ ^ 

D > heavy housework j 

*fe^~TOlnq »tore or other crrana 







10, SuperyUJon-oTActlvItlw ,. , „*,„uv 



m 

fktM Allowed to or does: 




TgISj 




Ae platen ly when adult or 




— * 


— — 






" — 


f ; l:^ ffiil; 11! V.X 

B, 9 © around neighborhood by 
hlnaelf 1 


1 

■SiMiiiJ 




lIZI 


r 






'’i IT vt imr Vf 

Fa travel to another town by 


mrnmmm 

) 


II 


^ _ 1 


bi-. 






. H. have a oart-tlRie-Jfib . n,— ■— 

V. ZJL 2 aii.ti«m_ifiB — _ 






tp 


*“F“ 




1" 



U, 'lnf«5rt'*ttK« (ehn<lre(>' 



-A-ftti*- -Tte.tfamHy es«« 

A. I. bel>y b«l (crib), 

— • 

3. high cMi r — 
^ 4»_! Iwfcssit sea t 

5. cerriege 

6,.. potty chair^ 

7. vialker 



V. Jnfoiiit tollerseat^ 

2, infant tov s 

3 . ear b^ _ 

4. stroller. 

5, ear teat. 
hariMsss. 



c.- -The b«bir*s JUneases ere cared for. _ 

1. ImnedtsteTy 3. 

2. after a •»» at oJ i. 

1: teJfViSSr «h«never »o«ebody feels Ubc U. 






,•«***•* 






E« Ti?e beby was fed by: 

I* breast ^ ^ ^ how long? 2* how lonci ? w£ 

F • The baby was weaned to a cup at nscisths « 

6, Baby was started' on solid foods at weeDcs* 

H« The baby is fed: 

1* whenever he is hungr y 

Z, sojnatimes when hungry and sometimes on schedul e 

3. on schedule except whan very hun^’*y 

4, only on schedul e 

I. Toilet training began a t, f nonii'j>. J, Completed a t m onths . 

K. Table training began a t, n inths. K. Completed a t m onths . 

12. Conditions within the Fanily 



A, ^ or more family members have a 1ong«term illness or a disability. 
W- 2. n o ' 

What ? 

Who ? * — 

ti i . 

B» One or more of the family members Is retarded. 

I- yes 2. nc 

Who? — — 



C. One or more family me.nbers has a speech problem such as stuttering or 
difficulty pronounciiig words. 

ye s - 2. fK) 

Who? 

Kind of oroblefiv ' ' 



The following situations exist in the family: 



.Person (or persons) involved 



Mature of tha situation 


JL* P 


8 f S ! 




1 GF ! 


1 A U 1 


0*" 


ts^"cohol Isro 


! 


!" i 


ij 




1 




^.jorost 1 tut ion 


— 1- 


1 ! 


M 


I ' 1 


r 1 




£, trouble. with the iaw 


L 


1 f 1 


f i 


1 r 




G,. heavy oamb lino 




1 . 1 


1**1 




H« other 


- , 

I 1 


1 ! /I 







12 3 4 5 6 7 8 9 



I. There is continual arguing or fighting: 

1. between adyits_ 3* between children 

2. between adults and chi Idre n 

J. Children miss school: 

1. less than once a wee k 

2. once or twice a wee k 

3. most of the time 



*^'-? w "T JV- TSr^ 



K* ChHt2resi*$ Hlnssses sre care of* 
1, immcdgate W 
2„ after several weel ^ . . _ . . 

3 . a^er several day s , 

4 . usyalfy not at al l _ 



13* Income 



A« The main source of Income for this family Is fr^mi: 

I. chief wage eamer^^^ 

pension, social securltir, Insurance,^ 

3. relative s ^ 

4. family store profit s^ 

5# welfar e 

6. ren t 

7. feiaiTvTfef m 

8. othe r What ? 

8. Additional source of Inconiii are from: 

1. other wage earners in feial I v , _ 

2. welfar e 

3. pension, social security,, Insurance, ^ 

4* relative s _ 

5. child support^^^,^ 

8. ren t 

7. othe r l^liat ? , 

C. The total family Income per year Is shout: 



U 0 - $i,ooq,_„ 
2. $1,000 $14$00. 
3 . $ 1,500 $ 2,000 









i 



I 

! 



i 



mmta r 



H SAVbltfO or S8QIIBS1B rO* PJIBBHT H)BSSTI0!l raOJBCT IIAfBRttlS 



i 

1 



I 

3 







1 








Day Care Assoeiation 
Houston, Texas 

Portland Metropolitan Steering 
Ccanittee^EOA (Inc.) 

Portland, Oregon 

Englewood Public Schools 
Englewood, Colorado 

The City of New Yoric 

Hunan Resources Adaiinistration 

New York, N. Y. 

Parent-Child Centers 
Portland, Oregon 

Tri-County War on Poverty, Inc. 

La Junta, Colorado 

Cedars-Sinai Medical Center 
Los Angeles, California 

OEO - Parent-Child Centers 
Washington, D. C. 

Pro-school Child 5 Parent 
Education Project 
Detroit, Michigan 

CoBimmity Services Section 
Oregon State Board of Control 
Salem, Oregon 

Los Angeles City Sdiool Districts 
Los Angeles, California 

Peter Maurin Neighborhood House 
Oakland, California 

Park Duvalle Neighborhood 
Service Center 
Louisville, Kentudty 

Family Life Education 
Minneapolis, Minnesota 

University of California 
Berkeley, California 

New York University 
tfashington Square, N.Y., N.Y. 



Child DevelojHiient Programs 
Chattanooga, Tennesseo 

Washington School of Psychiatry 
Study Clinic 
Kensington, ftoryland 

Schc?»l District of Ypsilanti 
Ypsilanti, Midiigan 

Day Care Center Program 
Oaklffiid Council of Churdies 
Oakland, California 

IMion College 

Character Research Project 
Schenectady, New York 

Northwest Georgia Economic 
Opportunity Authority, Inc. 
Lafayette, Georgia 

Children's Hospital of the 
District of Columbia 
Washington, D. C. 

Institute of Human Development 
The Florida State University 
Tallahassee, Florida 

Boston University Medical Center 
Boston, Massachusetts 

Urban Laboratory in Education 
Atlanta, Georgia 

Orange City School 

Orange City, Florida 

Psychological Clinic 
State University of New York 
at Bidcfalo 
Buffalo, New York 

Albert Einstein College of Medicine 
Coi^inity Mental Health Center 
Bronx, New York 

Hampton Institute 
Hampton, Virginia 

University of Texas 
Houston, Texas 



